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The study was designed to meet two needs. First,
it was to inform the National Association of Secondary
8chool Principal's Advisory Committee of the National
Association of Student Councils in it's deliberations
regarding Leadershops and secondly, it was to investigate
the status of each of the following trends i
A change in emphasis by student councils from
citizenship viewed as fanilarity with democratic
structure, procedures and language to citizenship
viewed as active participation in solving
immediate issues.
A change in Leadershop from emphasis placed on
improving democratic institutions to emphasis
being placed on improving individuals.
A careful review of the related literature was
undertaken. In addition to the sparse literature and
research on Leadershops, the general areas of student
council, with emphasis on aims and objectives, activities
and projects, and the veto power of the principal wore
examined. Two questionnaires were devised. One was
designed to secure information regarding the organization
curriculum, staffing patterns and finances of Leadershops
from the directors of such Leadershops. The other ques-
tionnaire was designed to elicit responses from ^our
groups (Stats Executive Secretaries, Stats Leadershop
directors, Stats Officers, and prospective delegates to
Leadershoos) on a five point Likkert type ecale which
could then be used to determine perceptions regarding
student councils and Leadershoos.
This study provided a considerable quantity of
data that had not previously been available. Mors
research and study la necessary if Loadershops ara to
fulfill their potential as a teaching mechanism for the
student councils in American secondary schools.
The study concluded thats studant counaila
originated, grew and changed, with the net# forms of
government in the United States. The objectives of such
student councils tended tc be those of the adult cowamnity
,
with the individual principal’s personal philosophy
having an ov^r*riding influence on the direction of the
student council vithin a particular school. Luring the
period from 1530 to 1370 tha ntudent council wan project
and activitv orientated. Beginning around 1370, otnar
groups oegan to focus on students as participants in tho
dswocratic docision-raaking process. This brought »uany
student council* into conflict with their past. Such
purposes as developing curriculum, creating rulers of
student conduct, assisting in faculty evaluation, dot i.io
student rlnhte and responsibilities, and exploring grading
reform, began to be included bv the National Association
of Secondary School Principal's as part of the role of the
student council. Public law end court decisions strength-
•nsd the trend toward student participation in decision-
Msklnq in the early 1970' s.
Student leadership training workshops (leadershoDs)
were established to promote the objective of student
councils. Responses by the four teat groups to the
questionnaire indicated that the pro - 1970 and the poet -
1970 Student Council Statements end the pre - 1970
Leadershoo Statements found agreement at 1.63, 1.99, and
2.03 respectively. This indicated an agreement by all
four groups that leadershop was viewed as improving
democratic institutions. There was mild rejection by
the adults (the Executive Secretaries at 2.76 and the
Leadershop Directors at 2.73) and nild agreement by the
•tudenta (the Student Officers at 2.22 and the Prospective
Delegates at 2.30) that the leadershoo should onioiiasise
improving the individual, rather than empiiasiaing inproving
the institution.
Profiles of the average leadorshop director,
structure, staff
,
planning, curriculum offerings and
finances were included.
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CHAPTER I
INTRODUCTION
Background
It has long been a desire of educators that a
student should be:
Not a listener and acceptor -
but an inquisitive truth seeker:
Not a reader and receiver -
but an analyzer and evaluator:
Not a reciter and question answerer -
but a questioner and interactor;
Not a truster in the 'right' answer -
but a challenger and risk taker;
Not a submitter and acquiesor -
but a democratic participator.
Increasing numbers of students have fulfilled this goal.
Yet these same students have found incongruence between
their beliefs, concepts and expectations of the world,
and their current perceptions of it. Concerns of students,
principals and parents are only heightened by the ominous
condition of the economy and the malevolence of the
political arena. While this dissonance may result in the
plaintive cry of anguish already heard coming from the
1 Gilbert R. Weldy, "Building Democratic Values
Through Student Participation," The Bulletin of the
National Association of Secondary School Principals , Vol. 54,
No. 346, (May 1970), p. 75.
1
2secondary schools, it may also result in growth.
By 1970 there was little doubt that the student
activism which had occurred on the college campuses in the
late 1960's had had a major impact on the secondary school
students. Student activism, if not actual revolution,
had become a prime concern of many secondary school prin-
cipals. At the same time student leadership and participa-
tion in school activities declined. Alienation, despondency,
apathy, as well as cultural and technological shock were
often cited as a cause of this paucity of leadership. 1
Increased opportunity for part-time work, even in the current
times of high unemployment, early graduation, and alterna-
tive educational opportunities had further siphoned off
student interest in school activities in general and in
school governance in particular.
The student council , with its emphasis on education
as well as participation in governance, may well be one of
the best methods at our disposal for dealing with the
current situation. The educative process of student council
1 For example see; Kenneth Keniston, Tne Uncommit tec.,
(New York; Harcourt, Brace & World, Inc., 1^65)7 PP • 122-129.
Kenneth Keniston, Young Radica ls (New York: Harcourt,
Brace & World, Inc., 1968T7 PP- J 0 6-107.
Alvin Toffler, Future Shock (New York: Random House,
Inc.
,
1970)
,
Humane
Pub lie
Montgomery County Student Alliance, "Wanted: A
Education," A Study Report on the Montgomery Count
v
School System (Bethesda, Maryland, 1969), p. it.
3utilizes many vehicles, including publications, conferences,
and the efforts of many local advisers
.
The Student Leadership Training Workshop (often
designated as Leadershop) serves as a major tool for many
of the students and advisers
. The Leadershop refers to
any scheduled meeting of secondary school students:
1. Planned to extend over a period of
three or more consecutive days;
2. Designed to teach such skills,
techniques and knowledge as deemed
useful for student leaders;
3. Organized and executed with regard
to the affective aspects of leadership;
and
4. Sponsored by a state student council
organization
.
With the increasing involvement of students in the management
of their schools, it is desirable to take a closer a.ook at
the role of the Leadershop in helping student council
members meet the responsibilities of leadership.
Statement of the Problem
This study was originally undertaken to meet the
needs of the National Association of Secondary School
Principal's Advisory Committee of the National Association
of Student Councils. For that committee's deliberations
regarding Leadershops, only scant data were available upon
which to base decisions. In addition the same base line
4data would prove valuable to the directors of the various
state Leadershops
,
who heretofore had based their decisions
on personal experience and sporadic exchanges with other
directors
.
As a director of two such Leadershops (Massachusetts
and New England) the author began to observe the following
trends
:
A change in emphasis by student councils from citizen-
ship viewed as familarity with democratic structure,
procedures and language to citizenship viewed as
active participation in solving immediate issues.
A change in Leadershop from emphasis placed on
improving democratic institutions to emphasis being
placed on improving individuals
.
This study will attempt to investigate whether these
trends are perceived by others and if so in what manner
Leadershops are changing to reflect these perceived changes.
Procedures
A more complete discussion of the procedures used
in this study wiU. occur in Chapter III.
To proceed with the investigation several steps were
necessary. First a careful review of the related literature
was undertaken. In addition to reviewing the sparse
literature and research on Leadershops, the general areas
of student council, with emphasis on aims and objectives,
activities and projects, and the veto power of the principal
were examined. Second, using this material two
questionnaires
5were devised. One questionnaire was designed to secure
information regarding the organization, curriculum, staffing
patterns and finances of Leadershops from the directors of
such Leadershops
. The other questionnaire was designed to
elicit responses from four different groups of people which
could then be used to determine perceptions regarding
Leadershops and Student Councils. These four groups were:
State Executive Secretaries; State Leadershop Directors;
State Officers; and prospective delegates to Leadershops.
These instruments were validated and sent to all
Executive Secretaries for distribution within their
respective states.
Follow up interviews were held with Leadershop
Directors who attended the National Association of Student
Councils Annual Conference in June of 1975. Ques ionnaires
which had not been previously returned were secured at that
time also.
The data from the returned questionnaires ware put
onto IBM data processing cards, summarized, analyzed and
conclusions drawn.
Limitations
The limitations of this study fell into two categoric.:..
The first were those limitations imposed by the content
under investigation. The second were those mandated
by the
procedures selected for handling the collection of
data.
6The student leadership training workshops selected
for inclusion in the study were limited to those sponsored
by State Student Council Organizations. Each leadershop
must have been conducted during the summer of 1974.
Leadershops which were less than three days in duration
were excluded. The perceptions of the various respondents
were secured during a period of time from May 1, 1975
through June 25, 1975.
The usual limitations of Ex Post Facto research
were present. It was necessary to accept the self-
selection of respondents. The limitations imposed by
the use of the mailed questionnaire were less confining.
The limits on amount of information, the willingness of
respondents to participate, and the interpretative diffi-
culties were partially overcome by the availability of
respondents for follow up interviews at the 1975 National
Association of Student Councils Annual Conference and the
previous personal contact between the investigator and
many of the respondents.
Significance of the Study
The significance of this study can be found in
three major areas. First there is an almost total absence
of documentated data on Leadershops. These data are urgently
needed if decisions by appropriate committees and directors
are to be meaningful. None of the previous studies dealing
with Leadershops are valid under today's circumstances.
7Two studies were based on Leadershops that predate the
suspected changes under consideration. Reum's study was
primarily concerned with curriculum. It provided no data
on staffing patterns or finances and little data on
structure. 1 Lavenburg's study was limited to the Oregon
Leadershop and its primary concern was evaluation. 2
Secondly, there is a tremendous increase in the
utilization of students on committees and boards across
the country. It is necessary, if one wishes to maximize
their contribution, to provide them with the skills and
techniques necessary for the performance of their duties.
The Leadershop can do this.
Thirdly, it would appear only reasonable to have
a solid basis if asking delegates and staff to invest
close to one million hours of their lives in Leadershops.
In addition, prudence dictates a sound basis is necessary
for a financial investment of over $500,000 annually.
Both of these conditions increase the desirability of
avoiding inefficiencies and harmful practices.
1 Earl Lester Reum, "Concept Guidelines for the
Secondary School Student Council Leadership Conference
(unpublished Ed. D. dissertation, University of Denver, 1970).
2
-Jack Lavenburg, "A Study of the Effectiveness of
the Oregon Student Council Workshop as an Institution for
Training Student Leaders" (unpublished Ed. D. dissertation,
University of Oregon, 1968).
Overview of the Study
8
The study was organized into five chapters as outlined
below:
Chapter I Introduction
A background of the problem was presented, the
statement of the probelm was given, a brief summary of the
procedures utilized was presented, the limitations of the
study were noted, the significance of the study was
explained and an overview of the study was presented.
Chapter II Review of Related Research and Literature
The research and literature on student leadership
training workshops was reviewed. In addition research and
literature pertaining to student council, with emphasis on
aims and objectives, activities and projects, and the veto
power of the principal were examined in an attempt co place
the leadershops in their proper perspective.
Chapter III Procedures
A careful documentation and explanation of the pro-
cedures utilized in the research was given.
Chapter IV Presentation and Analysis of Data
Data generated by the two questionnaires was set forth
and the results of the analyzation outlined in Chapter III
v/as presented.
9Chapter V Summary, Conclusions, and Recommendations
The final chapter was written to furnish a summary
of the most significant findings, to draw certain conclusions
and to make recommendations for further studies.
CHAPTER II
REVIEW OF RELATED LITERATURE
The process of political socialization has long
been a major task of the American school system. Indeed,
students spend more time on political exposure in
American schools than their counterparts do in the Soviet
Union. 1 Secondary school, believing that formal instruc-
tion in civic education effects the political beliefs and
values of students, have stressed courses in American
History, Political Science, Civics and Problems of
2Democracy. However, research has been unable to discover
any correlation between these courses and the formulation
3
of democratic attitudes. Nevertheless, Lindeman represents
a long and active line of educators when he warns that the
democratic way of life can be accomplished only "if its
precepts and ways of living are incorporated into the
1 George Z. F. Beredav and Bonnie B. Stretch,
"Political Education in U.S.A. and the U.S.S.R., " Compara-
tive Education Review, Vol. VII, No. 1 (June 1963) , pp. 1-16.
2 James Inglis Alexander, The Rise of the High School
in Massachusetts (New York City: Teachers College, Columbia
University
,
1911)
,
pp. 21, 28.
3 Bob L. Taylor, "Some Implications of National Assess-
ment Findings for Curriculum Development in the Social
Studies," Eric Reports, (Paper presented to Associcicion for
Supervision and Curriculum Development, at Anaheim, Calif
-
ornia, March 1940).
10
11
educational system."
1
The history of Student Council is the story of one
attempt at political socialization. Accepting the concept
that we can move in the direction of a more democratic way
of life if we are prepared to accept and live within the
^•^1^ of partial functioning of ideals, secondary schools
have maintained some form of student governance since the
establishment of the country. In each instance, the concept
of student governance was strongly influenced by the pre-
vailing needs of society.
The Beginning of a Voice
The Declaration and Resolves of the First Continen-
tal Congress was only a beginning in the deluge of documents
the colonists discussed, debated and defended. The revolution
from monarchy to democracy brought with it the necessity of
a body politic conversant with the structures and terminology
of the new form of government. The Penn Charter School
(Philadelphia) is an example of the way in which this need
was met.^ Using a portion of the judicial structure found
1 Edward C. Lindeman and Thomas Vernor Smith, The
Democratic Way of Life (New York: The New American Library
of World Literature, Inc., 1963), p. 96.
2 Elbert K. Fretwell, Extra-Curricular Activities In
Secondary Schools (Boston: Houghton Mifflin Company, 1S^1)
.
12
in the Haxelwood School of Thomas W. Hill, students prac-
ticed the procedures of self-government. Their scope of
authority was limited.^ The particular emphasis of this
self-government was placed on stopping the "absurd practice
of fighting and name calling." 2
The institution that is now the American High School
found its inception in the Boston English High School in
1821. It was created for young men who aspired to leader-
ship in business. The headmaster, George B. Emerson,
believed that "in every human being there was a susceptibility
to goodness, which, when properly appealed to, could be
stimulated into action. "4 Utilizing this belief, he
established a court System, run by the boys of Boston
English, which tried all disciplinary cases. The court did
not last beyond Emerson's tenure.
The Temple School (Boston) established by Bronson
1 H. G. Good, "Early Examples of Student Self-Govern-
ment," Education Research Bulletin , Vol. 24, May 1945, pp. 112-118.
2 Fretwell, op, cit. , p. 69.
2 James Inglis Alexander, The Rise of the High School
in Massachusetts (New York City: Teachers College, Columbia
University, 1911), p. 160.
^
.Mary Ann Connally, "The Boston Schools in the New
Republic, 1776-1840," (unpublished Ed. D. dissertation.
Education Department, Harvard University, 1963), p. 22,.
13
Alcott, in 1834, has alternately been described as either
"self-government"; for he "did not enforce authority in any
instance, unless it was sanctioned by the unanimous voices
of a school? ; or a "legitimate autocracy". 1 It would
appear that a more closely knit community and an esteem for
scholarship brought uniformity of opinion which character-
ized their self-government.
It is difficult to determine the impact of these two
schools. Certainly other schools were experimenting with
2the concept of student participation in school management.
The march of Americans to technological innovation and
urbanization had begun. The United States of 1820 could
boast of twelve cities with a population of over 10,000.
3
Yet there was only one public high school.
Speak When You Are Spoken To
The growth of cities and the resulting changes in
governmental structures brought forth a new style of student
1 Elizabeth Palmer Peabody, Record of Mr. Alcotts
School (Boston: Roberts Brothers, 1874")”, pp. 33-J4.
n
Ellen Boothroyd Brogue and Paul B. Jacobson,
"Student Council Handbook," The Bulletin ol the i-Iational
Association of Secondary School Principals Vo 1 . 2 4 , No . 8
f
)
(March, 1940), pp. 13-147
1 Frederick M. Binder, The Age of the Common School
1830-1850 (New York: John Wiley & Sons, Inc., 19 / 4 ), P* •
14
government. In the early 1890's Wilson Gill developed a
"School City" plan which was introduced in the Norfolk
Vacation School (New York).
1
it soon gained wide acceptance.
General Leonard Wood, Military Governor of Cuba,
caused a sample charter to be created for all schools
2
within his district. The charter was a clear example of
the times. Immigration had created a need for and renewed
interest in teaching the structure and machinery of govern-
ment. Students manipulated and came to understand and
appreciate the various terms and processes of democratic
city government. The charter was a beginning in the
development of a broader scope of purpose to student partic-
ipation in school government. It was to be used to relieve
instructors from "police duty of the school". Students
were responsible for controlling "profane and indecent
language, hazing, bullying, littering, and defacing private
and public property." 4 Chapter VIII Section 1 indicates
the limits of this power.
The Principal of the school has the right to attend
all meetings of every nature and take such part as
he may think desirable. Every action of every part
of the government is subject to his approval.
1 Brogue and Jacobson, op . cit , p. 14.
^ Leonard Wood, Charter of the School City (Havana,
Cuba, The Military Governor, April 1901) , p. -1.
^ Ibid, p. 2.
4 Ibid
.
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The School City Charter also serves as an excellent example
of the rights and duties of citizenship.
Article VI Section 2
It is the right of all citizens to attend to theirduties peaceable and unmolested, and to pursue
their work without interruption in any manner.
Article VII Section 1
It shall be the duty of every citizen to vote on
every public question where there is opportunity;
to use his judgement for the good of all when
voting; to put forth his best endeavors in a legal
way to secure for every citizen just treatment under
all circumstances; to observe the laws and assist
others to observe the same, and by every reasonable
means promote the well-being of every citizen and
the general good of the school and of the community
in which it is located.
Section 2
It shall be the duty of every citizen to observe
the following:
PRINCIPLES OF CITIZENSHIP
"Whatsoever ye would that men should do to you, do ye
even so to them; " for this is the necessary foundation
of all successful popular government.
All men are created with equal right to life, liberty
and the pursuit of happiness.
Good character, truthfulness, cleanliness, industry,
helpful kindness to all creatures, and civic
intelligence are the basis of true citizenship.
The public, in assuming the education of children,
becomes responsible to them not only for physical,
industrial, mental and moral culture, but also for
special training, to the end that they may be most
happy, useful, patriotic, intelligent and faithful
citizens while still children.
16
It is the duty of citizens to consecrate themselvesto the service of their country, to study the history
and principles of their government, to discharge
faithfully all obligations of citizenship, to improvethe laws and their administration, and to do all
which may fulfill the ideal of the founders of their
Republic - a government of the people, for the
people and by the people, of equal rights for all
and special privileges for none — and to the main-
tenance of such a government they should mutually
pledge to one another their lives, their fortunes and
their sacred honor.
They should endeavor to lead others to understand,
accept and extend these principles and to uphold and
defend the institutions of their country.
Richard Welling brought the "School City" plan
to the attention of the nation's educators at the 1903
2Annual Conference of the National Education Association.
While stressing that it was to be a practical application
of the lessons of civics, Welling envisioned granting
considerable latitude of authority to students. He granted
tne franchise to females seventeen years in advance of the
nation.
The theme of delegated authority and monitorial
duties was also found in Ray's "Tribune Plan" which was
1 Ibid
, pp. 4-5.
2 W. G. Welling, "The Teaching of Civics and Good
Citizenship in the Public Schools.” Journal of the
Proceedings and Addresses of the Fourty-Second Annual Meeting
Boston, Massachusetts, July 6-10, 1903 (University of
Chicago Press), 1903, pp. 98-102.
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popular during the 1890's.
1
Ray carefully explained the
need for limitations of students' power:
Since the principal of the school is by law responsible
for the work of the school and the care of the property,it is hereby expressly provided that he shall have an
absolute veto power over all acts of the student body;
that he may, at his discretion, direct the enforcement
of any regulation without formal action of the Senate.
He further noted that "these fundamental rules may be
amended by the principal at any time." There was little
doubt that the students acted at the pleasure of the
principal
.
More Than One Voice Is Heard
The institution of the American high school became
firmly established by the early 1900's. In 1900 6 percent
of the population seventeen years of age or over had
graduated from high school. By 1920 this figure had more
than doubled and by 1940 it had doubled again. The increase
continued until over 75 percent of the population had a
2
high school education by 1970.
"The American High School is almost ideally conceived
1 John Thompson Ray, Democratic Government of Schools
(Bloomington, Illinois: Public School Publishing Co., 1889),
p. 96
.
2 Executive Office of the President: Office of
Management and Budget, Social Indicators 197 3 (Washington,
D.C. : U.S. Government Printing Office, 1973) , p. 77.
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for the process of learning to live domocracy by living
it, proclaimed William Lewis to his fellow principals in
1919
.
1
"It represents all classes, sects, and occupations
..
it offers a variety of perfectly natural problems in coopera-
tion that are of inevitable interest." The principals
exhibited widely divergent opinions regarding the best
procedures for utilizing this opportunity for citizenship
training
.
Craddock reminded teachers that they "must have a
real faith in the good intentions and right mindedness of
boys as a class." If self-government is to succeed he
asserted:
The teacher's renunciation of the privileges he has
hitherto enjoyed must be complete and absolute, lie
must make no provision; there must be nothing con-
ditional about his abdication.
^
This position was not a universally accepted one. Others
took positions all along the spectrum. Caldwell served as
the other extreme when he warned:
In all this relations to the larger democracy must
be clearly understood. The principal is responsible
to the school board which in turn is responsible to
the community. He, and not the student organization,
must answer for everything under the roof of the
school. This implies authority which he must not
1 William D. Lewis, The Presidents Address: Student
Participators in School Organization , Third Yearbook, 1919,
p . 5
.
2 Ernest A. Craddock, The Class Room Republic (London
A & C Black, Ltd., 1920), p. 34.
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abrogate. He must always be ready to veto the
action of the student organization or to supersedeit m any particular case.
If there was any question whether principals should
maintain eternal vigilance to protect against errors of
student judgement, Drewry dispelled it. After reviewing
the literature of the era, he concluded: "It is very
doubtful that there have been any bone-fide examples in our
public high schools of pupil self-government
. . . such
attempts have always failed, and we may well believe, alway
must fail. Schools joined with other institutions in
seeking an answer to the perplexing decision. IIow in a
democracy do you resolve the conflict between individual
freedom and common good?
Student Participation Becomes Widespread
Studies in the 1920's indicate that while student
participation in school management was still thought to be
experimental, it was being conducted in a considerable
number of high schools. It was also being conducted in a
1 Otis W. Caldwell, "Some Factors in Training for
Leadership," Fourth Yearbook of the National Association
of Secondary School Principals, H.V. Church, (ed.), (The
Lincoln School of Teachers College, 1920), p. 8.
2 Raymond G. Drewry, Pupil Participation in High
School Control (New York: Ilarcourt Brace & Company, 192 8)
p. 1
.
20
wide variety of ways, and for an increasing number of
different reasons.
Rugg, reviewing the literature, placed the objectives
of student council in the following order:
1. To train for worthy citizenship, through the
development of cooperation, self-control, self-
reliance, initiative, and responsibility.
• 2. To establish better understanding, better
spirit, and cooperation between students and
faculty.
3. To develop interest in school work, school
spirit, and school pride.
4. To develop intelligent leadership.
1
5. To provide for pupil expression.
It must be remembered that these were the objectives of
adults and not necessarily those of students. Students
did not generally write for publication.
Other focal points appeared. Paul and Terry
stressed the value of student councils in providing the
opportunity to learn and practice selecting of competent
leaders. 2 Jordan relegated to the student council "those
1 Earle Rugg, "Special Types of Activities: Student
Participation in School Government," National Society for
the Study of Education , Yearbook, Vol. 2b, 1926, pp. 127-140.
2 Francis H. J. Paul, "The Growth of Character^
Through Participation in Extra-Curriculum Activities,"
Fifth Yearbook (Washington, D.C.: National Association of
Secondary School Principals, 1920), p. 50.
Paul W. Terry, "Value of Supervision of High School
Student Organization," School Life , Vol. XIV, No. 2 (October
1928), p. 22.
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miscellaneous activities of the school not otherwise
organized, such as publishing the school handbook."
1
Voelker suggested that the real test of student responsi-
bility was to place them on their honor during examination
periods. His survey of mid-western principals revealed
that student participation had a greater effect on the
student's character than on his responsibility. These same
principals indicated that students tended to be "more
contented and less restless and rebellious when intrusted
with a share of the responsibility in managing school
affairs. Dustin surveyed fifty-seven schools and found
that while all schools stressed the benefits to citizenship
education, only the following four activities were common
to more than 50 percent of the schools:
1. Providing for election of pupil representatives;
2. Policing halls, locker rooms, cafeteria, grounds,
etc.
1 Riverda Hardung Jordan, Extra-Classroom Activities
in Elementary and Secondary Schools , (New York: Thomas Y
.
Crowell Company, 192871 pT 102.
2
Edgar W. Voelker, "The Organization and Functioning
of Pupil Opinion in High School Control," School Review ,
Vol. 34, (November, 1926), p. 656.
3 Ibid, p. 661.
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3. Cooperating with faculty council or representa-
tive.
4. Assuming charge of school charity work.
1
Dustin's survey also revealed that close to 80 percent
of the respondents felt that it was not possible for every
administrator to "carry out successfully an extensive
2
scheme for pupil cooperative government." Affiong the
principals' concerns were the competence of the particular
principal and the tendency of both students and principals
to regard the council "as a plan to take over unpleasant
. 3
responsibilities from the faculty."
By 1927 interest in student participation in
school management had grown to the extent that it was possible
to attract two hundred fifty sponsors to a conference held
in connection with the annual meeting of the National
Education Association in Seattle. N. Robert Ring dahl was
elected president of the newly formed Conference on Student
1 C. R. Dustin, "An Investigation of the Scope, Work-
ing Practices and Limitations of Pupil Participation in
Government in Secondary Schools," The School Review , Vol.
XXXIV, (June, 1926), p. 439.
^ Ibid
,
p. 433.
3 Ibid, p. 440.
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Participation. 1 One year later the First Annual Conference
on Student Councils was held. Delegates, both students and
advisors, came from eleven schools in Missouri, Kansas and
Nebraska. 2
Success Demands Maintainence
The National Association of Student Officers, a
forerunner of the National Association of Student Councils,
was organized with the assistance of the National Education
Association by Warren Shull in 1931. 3
The optimism and growth of the 1920*3 met the
depression of the 1930‘s. With the misery and want came
doubt and concern for the American way of life. Democracy
was threatened by socialism and communism. Orderly pro-
gress had given way to confusion and threats of revolution.
Schools, long the focal point of citizenship training, became
mired in the dilemma of fewer resources and increased
burdens. Suggestions for direction abounded.
1 Harry C. McKown, The Student Council (New York:
McGraw Hill Book Company, Inc. , HR 4) , p. HT”
2 Leonard V. Koos, "Annual Conference on Student
Councils," School Review , Vol. 46 (May, 1938), pp. 321-323.
3 Gregg Bond, "He Dared To Do," Oklahoma State
University Outreach, Vol. 16 (June/July, 15*75) , pT
24
Terry advocated greater reliance on the educative
powers of extracurricular activities when he recommended
application of the following:
Law of Learning- The school cannot be certain that
a desirable activity has been learned
. . . until thepupil has actually done it himself.
Law of Habit Formation - The members of a democratic
community have not reached maturity until the
performance of civic duties has become a matter ofhabit
.
Laws of Appreciation — What a man does today is
determined, in large part, by what he did yesterday. 3'
MeAndrew reminded the nation that the most hopeful thing
in sight was the fact that twenty-five million pupils in
school were studying "how honest government is run and
. .
. 2practicing it." Vineyard encouraged councils to create
and adopt pledges to be recited daily by all students. 3
Bowman stressed that "Democracy is an attitude. It is
more than a mere form of government and the right spirit
^ Paul W. Terry, Supervising Extra-Curricular
Activities in the American Secondary School (New York
:
McGraw IIill Book Company, Inc., 1930), pp.~66-71.
o
William McAndrew (ed.), Social Studies An Orienta-
tion Handbook for High School Pupils (Boston: Little Brown
& Company, 1935)
,
p. 338.
3 Jerry Julian Vineyard and Charles F. Poole,
Student Participation in School Government (New York:
A . S . Barnes & Company, Inc., 1930), p. 74.
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and attitudes can be taught." 1 Gephart observed, "School
administrators are constantly harping on the fact that we
should produce citizens who are able to cope with the great
problems of our democracy, yet they turn around and try to
reach that worthy goal by setting up an autocratic order
within the school." 2 Wagner pointed out that "the great
problem of the school is to select the experiences that are
appropricite for training in habits of citizenship." 3
Fretwell claimed that pupil participation in government:
Provides a favorable opportunity for the pupil
to have a definite purpose of his own.
Tends to create a friendly feeling between
teachers and pupils.
Can be psychologically remedial.
Is concerned with the development of attitudes
in pupils, in teachers and in administrators.
x A. 0. Bov/den and Ida Clyde Clark, Tomorrow ' s
Americans: A Practical Study in Student Self-Government
(New York: G~. pT Putnam's Sons, 1930 ) , pT 4 6
.
o
E. P. Gephart, E. T. Carlisle, A. G. Humbert,
"Student Participation Versus Student Government," Ohio
Schools
,
Vol. 14, (May, 1936), p. 172
3 ....
M. Channing Wagner, "Extra Curriculum Activities -
a Training for Democracy - Abstract," Proceedings of the
69th Annual Meeting of the National Education Association
(Washington
,
D. C. 1931), p. 594.
2G
Tends to provide for emotional satisfaction.
Can make for intelligent obedience to authority.
Is a means to an education."^
F retv/e11 also devised the first major functional
classification of student council activities. It clearly
demonstrated the diversity of activities which were being
carried out by councils in the 1930's.
I. Athletics
1. Athletic Committee.
2. Management and control of athletics.
3. Conduct field day and May Day.
4. Finance athletics.
II. Disciplinary and judicial
1. Eliminate smoking.
2. Discipline in class and assembly.
3. Keeping halls quiet.
4. Court.
5. Impeachment and removal from office.
III. Executive - Administrative
1. General control of elections.
2. Executes decisions.
3. Calls electing meetings.
4. Supervises all organizations established
by General Organization.
5. Appoints faculty treasurer of General
Organization
.
6. Fills vacancies in office.
7. Handles school problems.
8. Keeps list of members of General Organization.
9. Keeps activity records.
10
Inventory
1 Elbert K. Fretwell, "Seven Purposes of Pupil
Participation in Government," The Bulletin of the Department
of Secondary School Principals of the National Education
Association, (October, 1931), p. 114.
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11. Publicity committee
12. Printing and multigraphing.
13. Sponsors motion pictures.
14. Department office committee.
15. Appoints yell leader.
16. Elects officers of newspaper.
IV. Financial
1. Pays out money.
2 . Receives money
3. Sells tickets and publications.
4. Bank committee.
5. Invests funds.
6. Budget committee.
7. Examines financial reports.
8. Finances athletics.
9. Finances orchestra.
10. Publishes financial report.
11. Raises money by entertainment.
12. Approves finances of all organizations.
13. Audits treasurer's accounts.
14. Appoints faculty treasurer of General
Organization.
15. Issues membership tickets.
V. Legislative
1. Approves finances of all organizations.
2. Grants charters to all organizations.
3. Initiates propositions.
4 . Appoints or approves appointment of
committees
.
5. Forms laws or by-laws of organizations.
6. Legislates on conduct.
7. Approves resolutions of Executive Councils.
8. Nominates senate members.
9. Impeaches and removes from office.
10. Controls point system.
11. Holds general control of all activities.
12. Manages and controls literary organizations.
13. Legislates.
14. Sponsors dances.
VI. Directing activities
1. Lunch-room committee.
2. Assembly committee.
3. Traffic committee.
4. Library committee.
5. Study hall committee.
6 . Attendance committee
.
7. Locker committee.
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8 .
9.
10 .
11 .
12
.
13.
14.
15.
16.
17.
18.
19.
20
.
21 .
22 .
23.
24.
25.
26.
27.
28.
29.
30.
31.
Housekeeping committee.
Sanitation committee.
Auditorium committee.
Book exchange committee.
Book committee.
Book reviewers' committee.
Art committee.
Takes charge of classes.
Arranges seating in assembly.
Christmas and costume committee.
Door committee.
Excuse committee.
Lunch-room leave committee.
School supply committee.
Student properties committee.
Supervises ventilation between periods.
Has charge and takes care of equipment.
Establishes ground regulations.
Conducts fire drills.
Maintains school store.
Supervises all activities.
Philanthropic.
Supervises debate, music, dramatics, and
oratory committees
.
Suggestion-box committee.
VI I i' Promotes general welfare
1. Citizenship
2. Courtesy.
3. Fosters spirit of good fellowship.
4. Maintains high ideals.
5. Supervises conduct in general.
6. Acts as clearing-house between students
and faculty.
7. Promotes school spirit.
8. Promotes eligibility and scholarship.
9. Promotes honesty.
10. Acts as student body of control.
11. Awards honors.
VIII. Publications
1. Publishes handbook.
2. Publishes annual.
3. Publishes newspaper.
4. Publishes monthly literary magazine.
5. Publishes term calendar.
29
IX. Student welfare
1. Social and entertainment committee.
2. Guides new students.
3. Maintains information booth.
4. Maintains a service department.
5. Welcoming committee.
6. Runs an employment bureau.
7. Locker committee.
8. Student catch-up committee.
9. Safety committee.
10. Maintains a lost and found bureau.
11. Personal interest and efficiency committee.
12. Personal property committee.
13. Vocational department
.
1
While Fretwell's array of activities is impressive, it must
be remembered that all the actions were either maintenance
items for the student council itself or in the area of
extracurricular activities. Furthermore, every action of
the student council was subject to the veto power of the
principal
.
Something Worthwhile Is A Project
The National Association of Secondary School
Principals conducted a survey of student participation in
school government in 19 39. 2 Approximately 81 percent of
1 Elbert K. Fretwell, Extra-Curricular Activities^ in
Secondary Schools (Boston: Houghton Mifflin Company
-
,
1931)
,
pp. 200-203
.
pp. 16-29.2 Brogue and Jacobson, op. cit
.
,
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the nearly 2,000 schools surveyed had some form of active
student participation. Th^.s granted credibility to the
claim that "Only the hopelessly reactionary teacher or
administrator now feels that student participation in
school control is a fad."-*- Most principals described the
council as a valuable tool for training students to
participate in the democratic process. Specific objectives
appeared to be as numerous as respondents. Favorable
agreement was reached by 34 percent on the question of
allowing students to participate in managing extracurriculum
affairs. Yet only 3.6 percent indicated a desire to furnish
students with a working model of government. Nevertheless,
the Student Council Handbook published by the National
Association of Secondary School Principals in 1940, 1944,
1950, 1962, and 1967 all devote a large percentage of their
content to detailing the variations in structure and mechanics
3
of student councils.
When World War II brought a temporary suspension
of the annual meeting of the National Education Association,
the National Association of Sponsors of Student Participation
^ IbjLd, p. 11.
2 Ibid.
3 Ibid, pp. 10-11.
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recommended, and the National Association of Secondary
School Principals agreed; to "become sponsor, give direction
to, and maintain control over" the National Association of
Student Councils; to assume the financial obligations
and responsibilities; and to accept the general aims and
purposes." 1 The latter were:
To foster in the secondary schools of the United
States, through their authorized student activities,
the spirit of responsibility, leadership, personal
growth, civic-mindedness, self-discipline, and
devotion to the ideals of education and democracy.
To provide a national organization which will serve
as a clearing house to regional, state, sectional,
and local student organizations; and will provide
a means where by a fully balanced school program
and integrated and acceptable standards may be
achieved
.
That the present organization of the National
Association of Student Councils continue with such
modifications as the Advisory Committee finds
advisable in directing the affairs of the
Association of Secondary School Principals
.
/-
Increasing student participation in school
management led to increasing concerns. Mock cautioned
against introducing student government until there was
evidence of a. student body capable of assuming responsibility.
1 Paul E. Elicker (ed.), "Student Council Handbook,"
The Bulletin of the National Association of Secondary School
Principals Vol . 28 , No . 124 (October , 10 4 4) , pp. 10-11.
2 Ibid
.
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He advocated waiting until the demand for such an action
came from the students themselves. Then their responsibility
could be gradually increased.'^ Schutte warned that the
student could become a "sort of dictator for whom all must
stand in awe. And his whims and selfish interests are
catered to and must be gratified." 2 Meyer, while acknowl-
edging that students must learn to select leaders wisely,
promoted a merit system so that students would have
qualified nominees to choose from.'' Bryan wondered "Is
there not a large gap between what a person is capable of
doing and what he often does?" 4 He pointed out that "Much
damage has already been done by the heaven-or-nothing
attitudes which calls for taking more chances on the general
soundness and goodness of youth - without regard to the
universal law that learning is a slow process." 5 Tuttle
^ Albert Mock, A Manual of Extra-Curricular Activities
(Indianapolis, Indiana! Butler University, 1946)
,
p! 104
.
2 T. H. Schutte, "Pupil Participation in the Selection
and Content and Procedure," American School Board Journal ,
Vol. 101 (December, 1940), p. 18
Frank Meyer, "Judging Student Government?", The
Clearing House
,
Vol. 16, No. 8, (April, 1942), pp. 451-453.
4 Roy C. Bryan, "Deliver Student Government From
Some of its "friends"," The Clearing House , Vol. 18, No. 9,
(May 1944)
,
p. 521
.
Ibid
.
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cautioned sponsors to beware of "the gloss of sophisti-
cation used by children to disguise license as liberty. "1
These concerns were, for the most part, hidden by
the shadow of the overriding concern of the time; namely
who established the power of student councils. Kelley
traced democratic power to the man on the street. The
representative operated on delegated authority which
originated from the man on the street. He advocated the
"freedom to assume responsibility and to learn by trial
and error."
2
McGinnis argued that:
No one would advocate the organization of a student
council without adoption of the student council
constitution by the students. Whatever authority
the constitution gives the council to represent or
act for the pupils is delegated authority. 3
Harvey was unwilling to give the council final
authority. "Its authority must be limited ... Th
'
principal
must necessarily exercise veto power because in him rests
the legal responsibility." 4 Using the constitution of the
Edith Tuttle, "Student Government: Why Ours
Worked," The Clearing House , Vol. 17, No. 3, (November, 1942),
p. 136.
2
E. C. Kelley, "Too Many Safeguards Kill Student
Government," The Clearing House , Vol. 18, No. 4, (December,
1943)
,
pp. 195-197.
3
W. C. McGinnis, "Wnat Basis for Student Government,"
The Clearing House , Vol. 18, No. 8, (April, 1944), p. 46o.
4
C. C. Harvey and C. F. Allen, "Twenty Questions on
Student Government," The Clearing House , Vol. 18, No. 2,
(October, 1943), p. 67.
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Maryland Park High School as an exemplary model, Barogue
became even more explicit:
Article IX Section 1.
The Council shall have the Power:
F
. To acknowledge the veto of the Principal and
the faculty, since all powers herein enumerated
have been delegated to the council from that
source
.
1
Whatever the concerns over student participation
were, the cycle of agreement among principals continued
because they believed:
All youth need to understand the rights and duties
of a citizen of a democratic society, and to be
diligent and competent in the performance of their
obligations as members of the community and
citizens of the state, and nation, and of the world. 2
The National Association of Secondary School Principals
committee on Curriculum Planning and Development, con-
cluded that this need was being met in schools where "pupils
use the democratic procedures of elected officers, represen-
tative councils, and delegated responsibility for carrying
Ellen Boothroyd Brogue and Paul B. Jacobson,
"Student Council Handbook," The Bulletin of the National
Association of Secondary School Principals , Vol. 24, No. 89,
(March
,
19 4 O' T, P*i 48
.
2 Bertie Backus, "Imperative Need Number 3," The
Bulletin of the National Association of Secondary ScHool
Principals
,
Vol . 31, No . 1 45, (March , 1 94 7T~, p» 4"1
.
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on all phases of school life."
1
McKown, called the
council a "practice school of democracy, a laboratory for
citizenship" ^ and promoted the student council as the
best opportunity to develop good citizenship because "its
objectives are educationally justifiable and its methods
and procedures are psychologically sound."
3
Declaring that "a student council without a
schedule of suitable projects is as worthless as a car
without gasoline," McKown began the practice of listing
possible projects. ^ Under headings as diverse as "Service"
and "War" he enumerated some 360 projects. Each had been
conducted in a secondary school and had been submitted to
School Activities
,
a monthly magazine on extracurricular
activities which he founded and edited.
The trend toward activities was accelerated by the
application of Van Pool's maxim, "The successful student
council is the active student council. Van Pool, as the
1
2 Harry C. McKown, The Student Counci l (New York:
McGraw Hill Book Company, Inc., 1944), p. 45.
1 Ibid .
^ Ibid
,
p. 189.
5 Gerald M. Van Pool, "Student Council Projects,"
The Student Council in the Secondary School , Walcer E.
Hess (ed . (Washington, D. C.: National Association of
Secondary School Principals, 1962), p. 75.
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first Director of Student Activities for the National
Association of Secondary School Principals, (1947-1971)
exerted a considerable influence over the direction of the
student council movement. Throughout his tenure in that
office, whenever questioned about how to improve the
prestige of the student council he responded, "Do something
worthwhile. Something worthwhile was a project. Each
Student Council Handbook listed many projects; the 1962
edition listing some 370 projects and then giving descriptions
2
of 337 more. When this feature was dropped from the 1967
edition of the Handbook
,
requests led to the publication
of a separate volume on Student Council Projects.
Basic Aims Become Widespread
During the 1950's and early 1960's there appeared
to be increasing unanimity of opinion regarding the basic
aims of student councils. The following list appeared in
1 Ibid
-
^ Ibid
, pp. 75-267.
3 National Association of Secondary School Principals,
A Guide to Student Council Projects , (Reston, Virginia:
National Association of Secondary School Principals, 1971)
.
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both 1954 and 1962 as the most commonly stated aims:
To promote student activities.
To develop harmonious relations between students
and faculty.
To assist in the management of the school.
To develop attitudes of good citizenship.
To promote the welfare of the school.
To provide a forum for the expression of student
opinion
.
To develop student initiative and responsibility.
To provide for a laboratory of citizenship.
To provide an opportunity for the training of
student leaders.
The literature of the era was replete with examples
reinforcing these objectives. Some of the most frequently
quoted included; Cummings, McGuire, Bear, Kirkendall,
^ Gerald M. Van Pool, "The Student Council," The
Bulletin of the National Association of Secondary School
Principals
,
Vol. 36
,
No"! 184
,
(February
,
19 52T"! p. 44 and
Vol. 48, No. 294, (October, 1964), p. 43.
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Schoolland, and Robbins.^ Research by Wood, Weaver, and
Mathes also confirmed the same basic position.
^
Yet with over 19,000 secondary schools having a
student council, it is not difficult to understand that
such agreement was limited. Many differences in
1 Oneta Cummings, The Effective Student Council
(Washington, D.C.: National Association of Secondary School
Principals, 1964), p. 13.
Thomas McGuire, "Kelp Your Student Council Justify
Its Existence," Journal of Secondary Education
,
(April, 1970).
Williard Bear, The Student Council in the Secondary
School (Washington, D.C.: National Association of Secondary
School Principals, 1962), pp. 9-10.
Lester A. Kirkendall and Franklin R. Zeran, Student
Councils in Action (New York: Chartwell House, 1953), p. 10.
John V. Schoolland, The Student Council in the
Secondary School (Washington D.C.: National Association of
Secondary School Principals, 1962), pp. 1-3.
Jerry Robbins and Sterling B. Williams, Jr.
Student Activities in the Innovative School (Minneapolis,
Minnesota: Burgess Publishing Company, 1969), p. 81.
2 Donald Wood, "The Philosophical Foundations of the
Student Council in the Secondary Schools and an Appraisal
of its Fidelity to the Basic Principles Derived Therefrom,"
(unpublished Ph. D. dissertation, Department of Education,
University of Texas at Austin, 1961).
Donald Clif fold Weaver , "Primary Aims and Appro-
priate Activities of Michigan Public Secondary School Student
Councils," (unpublished Ed.D. dissertation, Department of
Education, University of Michigan, 1961)
.
'George E. Mathes, "The Student Council in the
American Secondary School," (unpublished Ed. D. dissertation,
Department of Education, University of Denver, 1960)
.
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interpretation and process existed. Smith, after studying
such processes, was disenchanted. He concluded, when
considering practice rather than function, it was clear
that the
,
major function of the student council is disciplinary
in nature and that the remaining functions are, in
descending order of frequency of mention, organiza-
tional, service, special project and research.
Smith expounded seven foundation principles for the
effective student council. Of particular interest was
his insistance that.
the position of the student council in the
administrative structure of the school should be
such that students participate in the real
problems of the school at all of their levels of
solution (planning, policymaking, administration,
and manipulation) and in all areas of school
life where decisions are made that affect the
student .
^
Arguing that students could never really do something
within the line and staff concept, he proposed to have
authority derive from evidence and not from personal decree
x Joseph Smith, Student Councils For Our Times :
Principles and Practiced (New York: Bureau of Publications
Teachers College, Columbia University, 1951), p. 32.
2 Ibid
,
p . 53
.
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The following schema allowed students to participate at
all levels of administrative activity. 1 Further it provided
for student representation on a planned, rather than
haphazard basis.
Authority
Influence
Figure 1.1.—Joseph Smith schema of student participation
in administrative activity
1 Ibid, p. 51.
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Smith advised that students could be entrusted to
administer programs " sans veto
,
on the basis of the
authority of the evidence, if they have been involved in
the two prior steps ." [i.e. planning and policymaking.]^
Others were not convinced.
Mathes surveying 1,663 secondary schools established
that in 97.6 percent the surveyed students understood that
the principal had the right and obligation to veto any
council recommendations or actions which were in opposition
2to school policy. The implication was, according to Mathes,
Because the principal had the responsibility and
the moral obligation for the administration of the
entire school, including the student council, it
seemed apparent that he should delimit the areas
in which the council could and could not operate.
He might delegate but he should not relinquish his
authority to students .... This meant that the
principal should always retain the power to veto
council decisions.
3
Yet within the preceeding year the principal had exercised
his power of veto in only 20.4 percent of those surveyed
schools .
^
1 Ibid, p. 52.
2 George E. Mathes, "The Student Council in American
Secondary Schools," (unpublished Ed. D. dissertation,
Department of Education, University of Denver, 1959)
.
^ Ibid, p. 126.
^ Ibid
, p . 89.
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Kirkendall
,
acknowledging that any power given to a
council is delegated and hence subject to recall, pointed
out that "ordinarily the pupils will defer to the opinions
of the adults whom they respect." 1 This relieved the
principal of the necessity of vetoing actions of the council.
Miller maintained that,
Principals should have the power of veto over student
• councils, but they should never use it ... the council
should not be permitted to discuss an issue or topic
unless the administrator is willing to accept
whatever verdict the students return.
Wood promoted the use of the veto power, warning the
principal to "be constantly alert to revoke a delegation
of authority should an occasion arise serious enough to
impair the educational program." 2 Sterner felt that if
students had previously demonstrated their competence,
delegated authority should be allowed subject to tiie
principal's veto.
^ Kirkendall and Zeran, Ibid
,
p. 10.
2 p. R. Miller, "Power of Veto Over a Student Council,"
School Activities
,
Vol. XXII, No. 1, (September, 1950), p. 7.
3 D. I. Wood, "Junior Gestapo: No Such Thing As A
Student Government," The Clearing House , Vol. 28, (October,
1953)
,
p. 102.
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Obviously these decisions should be made only on
matters of direct and sole concern to the students.
Also in the case of failure resulting from students'
decisions, only students should suffer. In no case
should failure of the project bring adverse
criticism on the faculty, administration, school or
community .
1
The Citizenship Education Study conducted by the Detroit
Public Schools and Wayne University in 1952, expressed
concern over principal's excessive concern for criticism.
It pointed out the case of an average boy who had been in
difficulty in the school. The boy had been invited to lead
the student council in the flag salute. This task the boy
performed well and a gradual improvement in his attitude
and behavior was evidenced. When his picture appeared in
the newspaper, the principal voiced concern "over the
possible reactions of parents since the boy had been in
2difficulties previously."
Pitkin, recognized that the student council had
long been noted for its contribution to civic education.
Yet he concluded that "far too often it has failed miserably
to be effective in this respect. It is too often a tool of
1 William S. Sterner, "Why the Council Can't Run
the School," The Clearing House , Vol. 28, No. 7, (March,
19 54), p. 40 37
2 Arnold R. Meier, Florence Damon Cleai.y and Alice
M. Davis, A Curriculum For Citizenship (Detroit: Wayne
University Press, 1952)
,
pp. 185-186.
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the administration or deals with unimportant minutiae." 1
He recommended as a corrective devise the application of
the standards of the Citizenship Education Project at
Teachers College. The effective citizenship laboratory
has the following practices:
1. It deals with real situations and issues, not
make-believe or mock ones. They are defined
by a focus and a definite termination point.
2. The Student gets information at first-hand,
sometimes from books and materials, sometimes
by making a survey, sometimes by personal
interviews or a field trip.
3. The practice should illustrate and illuminate
one or more of the basic premises of democratic
society
.
.
o
4. The students take action.
The students at John Marshall High School in
Richmond, Virginia took action. Concerned over honesty,
they investigated the question of copying homework,
cribbing on tests, taking lunches, and the like. Their
report was submitted to the faculty which, after the
presentation, established a committee of teacher^ and
parents to look into the matter. Despite a large majority
1 Victor E. Pitkin, "Youth Development and Democratic
Citizenship Education," The Adolescent Citizen, ed. Franklin
Patterson (New York: Free Press of Glencoe, Inc., 1900), p.
2 Ibid, p. 53.
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of teachers who felt that the study by the students was
a highly desirable and healthy procedure," no students
were on the new committee since "their study had already
been presented"1
Miller, in an attempt to avoid just such a situation,
advocated the establishment of a school council. 2 It
maintained the basic advantages of the student council and
at the same time allowed for a broader base of participation.
New Interpretations Emerge
The decade of the 1960's opened with the optimism
of eternal youth. Material abundance, a high level of
prosperity, a government headed by the youthful, if not
the young, combined to surround the secondary schools and
infect them with the fever of change. No longer was the
sky the limit. America was headed for the moon. Change
was the name of the American game. The student council
was merely one of the players.
The student council, in accordance with Parkinson's
1 Thelma Keene, "Concerning Honesty," School Activities ,
Vol. XXIV, (January 1953), p. 157.
2 Franklin A. Miller, James H. Moyer, and Robert
B. Patrick, Planning Student: Activities (Englewood Cliffs,
New Jersey: Prentice-Hall , Inc., 1956) , p. 216.
46
Law of Delay, continued on momentum alone. Decisions were
postponed until they reached the crisis stage.
The New Directions for Student Councils initiated
by the National Association of Secondary School Principals
did not reflect any major changes. Volumes One (1963)
The Student Council Adviser 7 Two (1964) The Effective
Student Council ; and Three (1964) A Call to Order
,
all
reflected positions taken at least as far back as the turn
of the century. At the very least they did show that
the position of student councils was being seriously
questioned. Volumes Four (1965) The Student Assembly
,
Five, A Guide To Social Activities (1965)
,
Six, Evaluation
of Student Activities (1966)
,
Seven, Improving Student
Participation (1966)
,
Eight, Student Activities for Civic
Education (1967)
,
and Nine, Group Dynamics for Student
Activities (1968)
,
all demonstrated the long standing over-
emphasis on activities and projects. The philosophy and
^ William S. Sterner, The Student Council Adviser
(Washington, D.C.: National Association of Secondary School
Principals, 1963)
.
Oneta Cummings, The Effective Student Counci l
(Washington, D.C.: National Association of Secondary School
Principals, 1964) .
Donald I. Wood, A Call To Order (Washington, D.C.:
National Association of Secondary School Principals, 1964).
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directions of these works remained much as it had been
before. 1 In 1968, a new edition of the Student Council
Handbook was published. It dropped a heavy emphasis on
projects but reaffirmed most of what was found in earlier
editions. It reminded students that the principal had the
responsibility to veto a council action if it is not in the
best interest of the school. The principal decided what
was the best interest.
Volume Ten, The Principal and the Student Counci l
(1968)
,
appeared after the resurgence of the college
Letitia Frank, The Student Assembly (Washington
,
D.C.: National Association of Secondary School Principals,
1965)
.
Edwin B. Leim and Morris C. Jones, Jr., A Guide
to Social Activities (Washington, D.C.: National Association
of Secondary School Principals, 1965).
Arthur C. Hearn, Evaluation of Student Activities
(Washington, D.C.: National Association of Secondary School
Principals, 1966) .
Grace Graham, Improving Student Participation
(Washington, D.C.: National Association of Secondary School
Principals, 1966)
.
Donald W. Robinson, Student Activities for Civic
Education (Washington, D.C.: National Association of
Secondary School Principals, 1967).
George E. Mathes, Group Dynamics for Student
Activities (Washington, D.cT: National Association or
Secondary School Principals, 1968).
2 Ellsworth Tompkins, The Student Council Handbook
(Washington, D.C.: National Association of Secondary
School Principals, 1967).
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movements and rebellion, but before that wave had overtaken
the secondary schools. 1 it was chiefly concerned with the
inclusion of the rebel and the uncommitted into the mainstream
of school life. It, like a great many other books of its
time, depicted the problems within schools with detail and
gusto. Glatthorn characterized student council members as
fair haired, middle class, white, conformists" and their
leaders as students:
With an almost aggressive need to be popular
Who have succeeded in some other realms of
school activities
Who are well adjusted, who have learned how to
get along and how to put up with much that is
unpleasant.
These traits had led to complacency by the administrator,
alienation of the uncommitted, and councils bogged down
in trivia. His remedies were reminiscent of past council
actions; gerrymandering so as to encourage minorities to
gain office; superimposing an existing political format
(in this case political parties) ; and changing the priorities
in council activities. There was no change in the
1 Allan A. Glatthorn, The Principal and the Student
Council -(Washington, D.C.: National Association of Secondary
School Principals, 1968), p. 44.
2 Ibid
,
pp. 13-14.
49
relationship of the principal's veto power or the budget
of authority.
Donald Wood, in a national survey, established
that with regard to purpose, function, organization and
activities of the student council, authors in the field
and a panel of authorities adhered to a great extent to
the recommendations of the National Association of Student
Councils. Nelson, studying student councils in Louisiana,
found substantial agreement between desirable practice
and current practice within that state. 2 Manning,
discovered in Northeast Texas that many persons involved
in student council work were satisfied with the status quo.'
Keith, carried the national message in current jargon to
Donald Wood, "The Philosophical Foundations of the
Student Council in the Secondary Schools and an Appraisal
of its Fidelity to the Basic Principles Derived. Therefrom,"
(unpublished Ph. D. dissertation, Department of Education,
University of Texas at Austin, 1961)
.
9 ...
Donald R. Nelson, "The Origin and Administration
of Student Councils in the Secondary Schools of Louisiana,"
(unpublished Ed. D. - dissertation, Department of Education,
University of Arkansas, 1971).
3 Charles Otis Manning, "The Student Council in the
Small High School: An Analysis Based on Opinions Given
by Certain Personnel in Selected Class A High Schools in
Northeast Texas," (unpublished Ph . D. dissertation,
Department of Education, East Texas State, 1969)
.
50
the young in his popular work, The Silent Revolution. 1 He
maintained that most student councils were hoaxes because
"the students wanted it that way." 2 He urged students to
fight. He reminded students that "success comes from
working in the system not fighting it."
3
Petrillo, after
carefulJ.y outlining the support for the veto power of
the principal, concluded that there was some evidence that
"both pupils and faculty must determine and accept their
4
respective roles" if a successful council was to result.
Others were simply tired of the dispute. More than one
principal nodded in agreement when Wright said, "The council
should be one of action without controversy on 'rights' or
'powers'." 5 Mallery, facing the same issue as a headmaster
of an independent school, reminded his fellow headmasters,
Kent M. Keith, The Silent Revolution (Cambridge,
Massachusetts: Harvard Student Agencies, Inc., 1968), p. 37.
^ Ibid
,
p. 63.
3 Ibid
,
p. 53.
4 Fred Petrillo, "An Interpretation of Pupil
Authority in School Government," School Activities , Vol. 37,
(May, 1966)
,
p. 14
.
5 C. P. Wright, "The Student Council - Partner or
Plaything," The Bulletin of the National Association of
Secondary School Principals , Vol. 4 4", (April, 1961), p. 137.
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"A school head has got to have faith that the students
want to do the right thing. They may not actually do it,
or they may not even know how to do it. But unless we
really believe that they want to do the right thing, and
unless they know we believe this," then the council cannot
function.
Kuaraceus observed "The emerging evidence that
youth seeks independence would tend to indicate that high
school students are more ready to accept responsibility
for adult life tasks than the grownups are to provide
2opportunities for such experiences ." J Frederick concurred,
but added "Responsibility without power is a myth .... It
goes without saying that within the foreseeable future many
decisions will lie outside the province of students, but
all schools and colleges are far from the possible limits
3
at this time." Svoboda suggested that if school officials
could not find areas where students could have this policy
i David Mallery, Developing Student Responsibility
(Boston, Massachusetts: National Council of Independent
Schools, 1961)
.
p. 20
William C. Kuaraceus, "Tomorrows Youth and
Tomorrows Citizens," The Adolescent Citizen , ed. Franklin
Patterson (New York: Free Press of Glenco, Inc., 1960), p. 20.
3 Robert W. Frederick, Student Activities in American
Education (New York: The Center for Applied Research in
Education, Inc., 1965), p. 22.
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making power then student councils should be discontinued.
The results, he pointed out, of maintaining non-democratic
student government were all too obvious; "misunderstanding
of democratic theory and processes, cynicism about and
mistrust of school officials, and apathy about participation
by the students themselves in democratically organized
institutions." Several researchers had observed this
phenomenon. Brandt, acknowledged that in Mew Jersey, student
councils were "not a great part of the total education
programs of the schools." 2 Using Ohio as a base, Harper
was more specific,
The functions of student councils as practiced
does not involve students in activities that
require the recognition of democratic ends, and the
provision of opportunities to apply democratic
means in achieving them.
The position of the student council in the
administrative structure of the school tends to
eliminate student participation in the real
problems of the school, at all levels, and in all
areas of school life.
1 William Svoboda, "Student Government: Contra-
diction or Theory and Practice," Social Education , Vol . 30,
(March, 1966), pp. 179-180.
2 Robert G. Brandt, "Selected Practices of Student
Council Organizations in the Secondary Schools of New
Jersey," (unpublished Ph. D. dissertation, Department of
Education, Fordham, 1967)
.
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Justifiable learning experiences is narrow in
scope and shallow in depth and tends to be almost
entirely activity orientated.
The principal gives lip service to council ideals;its sponsors frequently do not understand the student
council concept; it is loosely organized; and it
expends its time and energies on fund raising, and
school and community services.
House felt things were at the point where "the students
themselves should organize and use their group power
to attain the goals they feel are necessary and truly
run their own school and get rid of the toy government,
the student council."^
In short, the decade of the sixties was one that
resulted in considerable upheaval in student councils.
While no immense changes resulted, the attack on the
student council institution, like the attack on the schools
themselves, brought forth new interpretations. Some were
couched in defensive terms. Robbins, in Student Activities
in the Innovative Schools, defined student council in just
1 James A. Harper, "Student Councils in Selected
High Schools of Northern Ohio," (unpublished Ed. D.
dissertation, Department of Education, Western Reserve
University, 1965)
.
2 James E. House, "A Study of Innovative Youth
Involvement Activities in Selected Secondary Schools in
Wayne County, Michigan," (unpublished Ed. D. dissertation,
Education Department, Wayne State University, 1969)
.
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such 1a way. The student council,
Is not student self-government; it is student
participation in school life.
Is not an administrative device to get things done;
it is a part of the total educational program.
Is not intended to relieve the school staff of any
of its responsibilities; it enriches the teaching
and learning of democracy.
Is not limited to discipline and conduct; it
sponsors a broad range of activities.
Is not merely a legislative body; it is a
representative body that functions in all phases
of school life.
Is not an elite or privileged group; it represents
all students.
Is not just another club; it is the most important
group in the school.
Reurn asserted that student council was not a government.
He stressed that the representatives of the people (i.e.
School Board and Administrators) bore the responsibilities
for decisions and hence had the legal power of control
over the school. Nevertheless he described the power of the
council as the power of popularity, of leadership and the
power of self-investment. These powers he suggested were
1 Jerry Robbins and Sterling B. Williams, Jr.,
Student Activities in the Innovative School (Minneapolis,
Minnesota: Burgess Publishing Company, 1969), p. 81.
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of a higher nature and more than offset the lack of legal
power. 1
SDS and ACLU "Discover" Student Participation
The National Association of Secondary School
Principals was not the only group concerned with students
and the relationship of students and school governance.
The SDS (Students for a Democratic Society)
,
a radical left
wing, college orientated group, made several attempts to
organize and promote its activities within high schools. 2
High School Reform
,
an SDS publication, advocated student
participation in forcing reform of the high schools and
promotion of student rights. 3 Delegates to high school
activist meetings and " jailbreaks , " forcibly taking over
a classroom and "rapping" with the imprisoned stu; ^.nts,
met with little success. The militant high school students
were unwilling to allow college students to usurp their
1 Earl L. Reum, "How Much Power Does the Student
Council Have?," School Activities , Vol. 38, (May, 1966), pp. 11-12.
2 Kirkland Sale, sDs (New York: Random House, 1973)
,
pp. 522-523.
3 Mark Kleiman, High School Reform: Toward a Student
Movement (New York: Students for a Democratic Society,
1969).
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leadership roles because they recognized there was limited
agreement between SDS issues and the immediate concerns of
the high school groups.'1"
The focus on academic freedom also shifted from
the colleges to the secondary schools. The American Civil
Liberties Union, while recognizing that one of the
primary functions of the secondary school was the "inculcation
of the community's culture" and that secondary students
"immaturity requires greater prudence in the extension of
freedom to them" called on administrators to stop stressing
the need for order more than the need for freedom. 2 It
was acknowledged that it was the responsibility of faculty
and administration to decide when a situation requires a
limit on freedom for the purpose of protecting the students
3
and the school from harsh consequences." Several guiding
principles were established to insure legitimacy,
A recognition that freedom implies the right to
make mistakes and that students must therefore
sometimes be permitted to act in ways which are
^ Sale, op . cit.
,
pp. 524-525.
2
American Civil Liberties Union, Academic Freedom
in the Secondary Schools , (New York: American Civil
Liberties Union, 1968), p. 10.
3 Ibid.
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predictably unwise so long as the consequences of
their acts are not dangerous to life, property and
do not seriously disrupt the academic process.
A recognition that students in their school should
have the right to live under the principle of
"rule by lav;" as opposed to "rule by personality."
To protect this right rules and regulations should
be in writing. Students have the right to know
the extent and limits of the faculty's authority and,
therefore, the powers that are reserved for the
students and the responsibilities that they should
accept. Their rights should not be compromised by
faculty members who while ostensibly acting as
consultants or counsellors are, in fact, exercising
authority to censor student expression and inquiry.
A recognition that deviation from the opinions and
standards deemed desirable by the faculty is no£
ipso facto a danger to the educational process.
The American Civil Liberties Union reserved to the local
communities the functions and powers of the Student
Government organizations. Weaver extended the concept
of a students legal rights. He pointed out that while
the adult communities were concerned with the legal rights
of students it was "on the basis of his treatment by the
school personnel in the area of his extra-legal rights that
the student decide whether or not he is likely to experience
success in working through legitimate channels within the
^ iki-d *
,
pp. 10-13.
2 ibid.
,
p. 13
.
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education establishment
.
1,1 Extra-legal rights of students
include
,
The right to make mistakes and thereby to learn.
The right to be taken seriously.
The right to know the specific expectations held
for him.
The right to be accepted as a citizen with all the
right pertaining thereto.
The right to a share in the control of his environment.
The right to be involved in the substantive issues
relating to his education - the curriculum, the
schedule, the methods of instruction and the
co-curricular program.
The right to a relevant^ curriculum - one from which
he can make some sense/'
Weaver noted "If one didn't know better he might assume
that there had been a deliberate attempt over the years to
involve the student council in the trivial lest there be
3
a request for something substantial."
^ Donald C. Weaver, "Competent Leadership for an
Explosive Era," Michigan Journal of Secondary Education ,
Vol. 10, (Summer’) URT97, p. 26.
^ Ibid.
,
p . 28
.
3 Ibid
. ,
p . 29
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Rebellion and Reaction
The bold call to action of John F. Kennedy's
Inaugural Address, "Let the word go forth from this time
and place, to friend and foe alike, that the torch has been
passed to a new generation" had brought a loud and dramatic
response from youth. Across the country secondary students
became actively interested in many areas that were
heretofore only of passing concern: war; poverty; civil
liberties; ecology; and women's liberation became rallying
points. Student groups sought, and found, freedom of
communications to explore and discuss these and other
immediate concerns. Curricular revisions were requested.
Relevance, a frequently used benchmark, became defined
as racism, urban life, drugs, human relations, foreign
policy, police-youth relations and civil liberties. Gone
were the times when it was clear that there was no signifi-
cant power struggle between the administration of schools
and the students.
The tragic deaths of the Kennedys and Martin Luther
King, Jr., the exposure of political corruption within our
1 John Fitzgerald Kennedy, "Inaugural Address, I960,"
(Washington, D.C.: U. S. Government Printing Office, 1969),
p. 267.
GO
national government, the anguish of war and its aftermath,
the brutal realities of international economic inter-
dependence have dimmed that response. Erickson's question
"Is not change the business of youth and is not challenge
the essence of its business?" was no longer automatically
answered in the affirmative. -^
In 1969 three out of five high school principals
. 2experienced active protests of one kind or another. In
the urban school this happened to three out of every four
.
. ?principals. Van Pool observed,
Youth rebellion is the order of the day and some
of it is unfair, unreasonable, and stupid ... some
of this activity is caused by youthful exuberance
and is pure hell raising . . . some students are
looking for an excuse to get out of the class and
commit some extracurricular deviltry ... students
have even been a volatile group - ready, even
eager to annoy and humble all adults . . . However
some of it is legitimate.
4
1 Erik H. Erikson, The Challenge of Youth (Youth:
Change and Challenge)
,
(Garden City, New York: Anchor Books,
Doubleday & Company, 1965)
,
p. x.
3 Simon White, People and Power ; A Study of Crisis
in Secondary Schools (Ann Arbor,’ Michigan: Institute for
Social Research, University of Michigan, 1970), p. 2.
3 Stephen K. Bailey, Disruption in Urban Public
Secondary Schools (Washington, D. C.: National Association
of Secondary School Principals, 1970), pp. 7-12.
4 Gerald M. Van Pool, "Student Council Crisis,"
Momentum (supersedes NCEA Bulletin) , Vol . 1, (April , j-9 70) ,
pp. 56-59
.
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Anrig
,
impressed with the potential of twenty-six thousand
high schools in rebellion asks, "Can Boards Put Up With
Much More?"^
It was the potential rather than the immediate events
that increased the concern of the principals. The Activated
Student
,
originally the September 1969 Bulletin of the National
Association of Secondary School Principals
,
attempted to
place this activism on a positive basis.
2
Through the
selection of articles, it was emphasized that with proper
supervision and control, self-assertion by students could
lead to meaningful change within the secondary school.
Volume Thirteen of the New Direction Series, Public
Relations for the Student Council ignored the student dis-
*5
content and disruption that had gone on around the nation.
It returned to the concept that,
The principal of the school has the legal authority
1 Leonard E. Kraft, The Secondary School Principa l
in Action (Dubuque, Iowa: William C. Brown Company Publishers,
1971)
,
p. 54.
2 Warren C. Seyfert, The Activated Student (Washington,
D.C.: National Association of Secondary School Principals,
Vol . 53, No. 338, (September, 1969).
3 Robert G. Dexter, Public Relations for Student
Councils (Washington, D.C.: National Association of
Secondary School Principals, 1970)
.
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and the prime responsibility for the operation of
the entire school program.
1
Student Councils were cautioned to avoid taking on more
than they could reasonably expect to accomplish. 2 In
particular, student councils were warned to resist
tackling problems such as student smoking that were thrust
on it by school officials because of their difficulty.
Councils should cooperate in seeking a solution but,
The council should not take on the full responsi-
bility for the solution, particularly if it is
evident that the administrators have been unable
to solve the problem themselves.
3
Less than two years later, The Silent Majority was
distributed to all member schools of the National
Association of Student Councils. 4 It emphasized not
student activism, but student apathy. The Student Council
was called upon to "improve the atmosphere in the school for
learning " by focusing on the process of education, and by
1 Ibid.,p. vi
2 Ibid
. , p . 29
.
3 Ibid., pp. 3-4.
4 Kent M. Keith, The Silent Majority (Washington, n.c.
National Association of Secondary School Principals, 1/1),
p . 8
.
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serving as a catalyst and an initiator of action between
students, teachers and administrators. 1 Keith emphasized
the vast numbers of students who placed their concerns
outside of the school and, as a result, were labeled
apathic. The function of the student council was to
bring these concerns within the purvue of the school.
This was re-emphasized in Now You’re in the Middle
,
a
handbook for student council advisers. 2
At the same time Keith reinforced the budget of
• .
. 3power originally introduced by Van Pool in 1951. While
the application of this budget might lead to the position
that the council would have "power only over anything which
is so unimportant that it doesn't matter to anybody whether
or not you do it right," Keith maintained this was of little
concern
Most student councils do not need legal power or
control so much as they need energy, insight, time
and direction. Student councils need participation
more than control. Participation in evaluating
1 Ibid .
2 Kent M. Keith, Now You're in the Middle (Washington,
D.C.: National Association of Secondary School Principals,
1972)
,
.
3 Ibid
. , p . 21
.
64
teacners
,
curricuj.um, school facilities, school
discipline. 1
Advisers were encouraged to involve principals in
their programs. If the principal accepted the program he
might become a staunch supporter; if he "kills a project
in its early stages, then it simply saves the time and
effort which might have gone into perfecting a plan he
would have ultimately vetoed."
2
It is difficult to
understand which of these two positions Keith gave a
priority too. When writing for student leaders Keith
noted that the student council program was "designed to
supervise the entire activity program." This was explained
to mean that the student council can "identify student
interests and then work with faculty and administration to
r>
develop them." Nowhere m that work was there any
encouragement for students to participate in the areas
noted above. Keith aligned himself with the philosophy
of Fretwell, who, writing in 1931, certainly did not
^ Ibid, p. 22.
2 Kent M. Keith, Now You're in the Middl e (Washington,
D.C.; National Association of Secondary School Principals,
1972)
,
p. 6.
3 -
Kent M. Keith, The Silent Revolution in the
Seventies (Washington, D.C.: National Association or
Secondary School Principals, 19/2), p. 4.
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envision student participation in such areas. ^ Yet,
Keith did, in editing the National Association of Secondary
School Principals publication, Strength From the Storm
,
provide examples of councils and individuals who were
attempting to participate in areas directly concerned with
the learning process.
^
The National Association of Secondary Principals
reissued and updated The Effective Student Council in the
Mid Seventies . It contained the last officially sanctioned
list of basic objectives of the student council.
To provide learning experiences for members of the
school community.
To establish student voice in appropriate pro-
cedures and practices within the building.
To bring that student voice into full participation
with administrative decisions.
To develop attitudes toward good citizenship,
leadership, scholarship, human values, and service.
To assist in school management.
1 Kent M. Keith, Now You're In The Middle (Washington,
D.C.: National Association of Secondary School Principals,
1972)
,
p. 34.
2 Kent M. Keith, Strength From The Storm (Washington,
D.C.: National Association of Secondary School Principals,
1971) .
^ Earl L. Reum and Oneta Cummings, The Effective
Student Coyincil in the Mid Seventies (Washington, D.C.z
National Association of Secondary School Principals,
1973)
,
p. 15.
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To provide a training ground for developing student
leadership.
To further positive human relationships within the
school community.
These aims were to serve as the basis for selecting
projects. To assist in selecting these projects the
National Association of Secondary School Principals
published a separate work that part of the Student Council
Handbook dropped from the 1967 edition.
2
"One of the great hopes in American education today,
wrote Reum, "is the fact that students are obtaining a
voice in practically every area of school concern at
. 3practically every level." Yet he re-applied the "budget
of power" concept and reminded advisers that "the entire
school community needs to know what student powers exist,
how they are delegated, and under what conditions they can
4
be withdrawn." Both conditions tended to limit student
participation to the discretion of the principal.
1 Earl Reum and Oneta Cummings, The Effective Student
Council in the Mid Seventies (Washington, D.C.: National
Association of Secondary School Principals, 1973), p. 15.
2 National Association of Secondary School Principals,
A Guide to Student Council Projects (Reston, Virginia:
National Association of Secondary School Principals, 1971).
3
Reum and Cummings , op. cit
.
4
Ibid
.
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Grey's Communication and Leadership
, although
published by the National Association of Secondary School
Principals, showed remarkable restraint in dealing with
the perennial issue of student councils: the veto power
of the principal. Near the end he briefly suggested that
principals should "allow the student council their chance
to demonstrate responsibility" and added that councils
should be satisfied with "proving themselves with minor
issues before being recognized as a mature decision-
making body."l
Increasingly this "proving period" and the discretion
of the principal was interpreted by students as arbritrary
restrictions that tend to prevent the council from achieving
anything. Van Pool agreed that the council had played
a minor part in seeking changes. He absolved the principal
and laid the blame at the doorstep of the council. "It
is too busy with its own affairs, affairs that may have
little or no relationship to what the student body is
2
clamoring for." He acknowledged that there may be some
^ John W. Grey, Communications & Leadership (Washington,
D.C.: National Association of Secondary School Principals,
1973)
,
p. 57.
2
. .
Gerald M. Van Pool, "Student Council Crisis,
Momentum (Washington, D.C.: National Association of Secondary
School Principals), Vol. 1, (April, 1970), pp. 56-59.
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instances when a student council seriously wants to do
something but cannot because it lacks the power. He re-
emphasized that "The principal cannot hand over the
administration of the school to anyone, especially the
students," yet maintained that "there is much the council
can do by persuasion."^-
Postman, saw the lack of student power more "as
a result of the students not doing anything to mobilize
their potential power so that it becomes operational" rather
2than as a "conspiracy to keep students from having power."
Endo concluded that the absence of student power
was due to the fact that,
School is perceived by most students as physically
and psychologically disengaged from the rest of the
world and the students own lives. In school,
thought and experience rarely lead to any action,
personal consequences or anything except a grade. 3
Students sought power in a variety of ways. One
wanted to polarize society, "with each section existing on
Ibid .
2 Neil Postman and Charles Weingartner, The Soft
Revolution (New York: Delcorte Press, 1971), p. 150.
3 Todd Isao Endo, "The Relevance of Kohlberg's
Stages of Moral Development to Research in Political
Socialization" (unpublished Ph. D. dissertation, Department
of Education, Harvard University, 1973), p. 202.
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the strength it can pull from the turmoil that exists within
the group." 1 Another sought to turn schools "into genuine
people's schools where decisions are made collectively."
2
^ third wished to form a student union and exert collective
3power. One reminded students of the power of saying "no." 4
One of the more interesting results of the constant
discussion about the relationship between the power of
the principal and the power of the student council was the
emerging recognition that the principal is also powerless.
5
The National Association of Student Councils, revised
its constitution in 1970 to allow student representation,
for the first time, on the National Association of Secondary
School Principals' National Association of Student Councils
Advisory Committee.^ At the same time, it established a
1 Felix Simon, Confrontation (Maryland Association
of Student Councils, 1971), p. 2.
2 Neil Sullivan, "Special Report High School Student
Unrest," Education
,
U.S.A. (Commonwealth of Massachusetts:
Department of Education, 1970), p. 12.
^ Ibid .
4 Ibid
-
5 Felix Simon, Confrontation (Maryland Association
of Student Councils, 1971) , p. 17.
6 National Association of Student Councils, "New
Constitution of the National Association of Student Councils,"
The 1970 NASC Yearbook (Washington, D.C.: National Association
of Secondary School Principals, 1970) ,pp. 124-125.
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"Registered Student-Adviser Delegate Assembly." This body
was to meet annually. In a complete reversal of the policy
which had existed since the reintroduction of the annual
/
conference under their sponsorship, the National Association
of Secondary School Principals allowed delegates to vote on
issues of substance. Its power was carefully considered
and limited as follows:
Article VII: Registered Student - Adviser
Delegate Assembly
Section 1: The Registered Student-Adviser
Delegate Assembly shall be composed of the state
secretary (or his designated representative) and
the state president (or his designated representa-
tive)
,
registered and attending the annual NASC
Conference. Each state represented shall have
two votes, one to be cast by a state secretary (or
his representative) and one cast by a state
president (or his ^representative) .
Section 2: The Registered Student-Adviser Delegate
Assembly shall meet at the time of the annual NASC
Conference for the purpose of receiving reports
from the NASSP Executive Secretary and the Director
of Student Activities; discussing problems and con-
cerns of student councils, state associations, and
NASC; making recommendations to the NASC Advisory
Committee; participating in constitutional matters;
and carrying on the general business of the
organization. Registered advisers may attend and
participate but may not vote.
Section 3: The Chairman of the NASC Advisory
Committee shall be the presiding officer at all
meetings. The NASSP Director of Student Activities
shall serve as secretary.-1 -
1 Ibid.
,
p. 126
.
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In 1974 adults were eliminated from the assembly. Students
were not to represent their state's student council
organization
.
1
Growth Is Not Always A Straight Line
In 1974 the National Association of Secondary School
Principals released a survey. The survey indicated that
over 35 percent of the secondary school students either
felt that the student council did not successfully represent
their interests, or worse yet, the students did not even
know whether the student council represented their interests
or not. Casual surveys in New England schools supported
this conclusion. A 1973 survey of the Washington, D.C.
secondary schools indicated that nearly half of the student
3body was dissatisfied with the student council. Yet,
87 percent in this same sample of students felt that it
i 4
was important Id have a student council.
1 Minutes of Fall Meeting, October 18-19, 1974,
National Association of Secondary School Principals Advisory
Council on National Association of Student Councils (in the
files of the Association)
.
^ Seymour Martin Lipsett, The Mood of American Youth:
1974 (Reston, Virginia: National Association of Secondary
School Principals, 1974), p. 20
3
"Student Involvement Survey, prepared by the
Department of Research and Evaluation, Public Schools^ of
District of Columbia" (District of Columbia Public Scnools,
Washington, D.C., 1973), p. /.
4 Ibid
.
72
Understanding the dichotomy, the National Associa-
tion of Student Councils published a summary of student
participation in school management.
1
Student Structures:
Moving Toward Student Government presented a strong case
for student involvement. It examined in some detail the
following: the traditional student council; the student-
faculty senate; the student advisory council; ad hoc stu-
dent groups; and student government. Many principals who
had believed, accepted and acted upon the philosophy of the
traditional student council found this book a serious
challenge. The conflict can be seen clearly by examining
the 1965 position,
While the responsibilities and authorities of the
student council are delegated to it by the
administration of the school, the same administration
retains the right to veto any act or decision of the
student council. In addition, the school ad: inis-
tration may withdraw any responsibility entrusted
to the student council or revoke any authority
previously given if the performance of the council
members warrants such action.
2
and the 1974 position,
The name school government is important, because
it symbolizes the transition from special interest
1 Donald F. Murphy, Student Structures: Moving
Toward Student Government (Reston, Virginia: National
Association of Secondary School Principals, 1974), p. 6.
2 Geraldine Bagby, "Administration and Internal
Organization of the Student Council," The Student Counci l
Handbook (Washington, D.C.: National Association of
Secondary School Principals, 1967), p. 15.
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group student structures of government to total
involvement of all people who live and work in the
school community ... a move to school government
signifies full and total participation by all of
these [members of the school communityl and requires
a long lasting commitment and dedication to shared
power and shared decision-making
.
•*-
So critical was this difference, so clearly was it
perceived, that one State Student Council Association
2
warned all of its advisers about this material. The
State Association cautioned that if implemented it would
"destroy student councils in the United States." 3 It
further announced it would "cease participation in and
support of" any "National Association of Student Council
activity" if the latter organization continued in this
direction. 4
Giroux, the Director of Student Activities for the
National Association of Student Councils, attempted to
restate the position of that organization. Recognizing
^ Murphy, op. cit
.
2
Letter from Harold E. Massey to member schools of
the Texas Association of Student Councils, September, 19/4.
^ ibid .
^ Letter from Harold E. Massey to National. Association
of Secondary School Principals with copies to State
Executive Secretaries and NASC Advisory Board, undated but
received October, 1974.
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the wide spectrum of attitudes present in schools, he
observed,
In many schools, the activities program is always
practicing, but is never allowed to perform. The
activities program must be more than an exercise;
it must allow students real input into the policies
of the school.
1
The National Association of Secondary School Principals
Office of Student Activities recommended that "students
legitimately share the responsibility of making decisions
that affect them and that representative democracy has a
2place in our schools as well as in our society."
Giroux emphasized:
The role of student representative organizations
in policy making for the school community should
be recognized in all areas - helping to develop
curricula and creating rules of student conduct,
assisting in faculty evaluation, defining student
rights and responsibilities and exploring grading
reform and course evaluations .
3
This position was buttressed by other articles in the
1 Terry Giroux, "An Introduction: Student Govern-
ment A Put-On? , " The Bulletin of the National Association
of Secondary School Principals ~Tkesipn , Virginia), Vol. 58,
No. 38~4^ ("October
,
19 74) , p. 2.
^ Ibid.
3 Ibid.
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same issue of The Bulletin of the National Association
of Secondary School Principals
.
Calkins pointed out that if students were not
involved in the decision making of such items as "curriculum,
scheduling, marking, testing, examining, and teacher
evaluations" then the student council was a "sandbox"
governmental agency.^- It was the "principal's responsi-
bility to raise the student's level of consciousness to
2enable them to realize the need for becoming involved.
"
Calkins pointed out that students cannot be expected to
participate beyond their level of knowledge or experience.
They could become informed. It would be possible for them
to make sound judgments based on facts and information
supplied to them. Students recognized a long history of
demonstrated hypocrisy. By repeatedly demonstrating
commitment the principal could convince students that they
will not "cop out" at the first sign of public criticism.
Translating this theory into practice he carefully described
the program at Staples High School in Westport, Connecticut..'
1 James E. Calkins, "Are Students Involved in Deciding
Crucial Issues?," The Bulletin (Reston, Virginia: National
Association of Secondary School Principals), Vol. 58, No. 384,
(October, 1974)
,
p. 13.
2 - .
Ibid
.
,
p . 4
.
3
Ibid
. , pp . 14-29
.
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Pfanstiehl described a model which he claimed "trains
students in effecting change constructively through
legitimate channels."^ He was concerned that students
understand process as well as content. To him "education
which exposes students to problems without teaching them
the process of seeking solutions," is of questionable
p>
worth.
- He felt that students must not be over protected.
Students must be allowed "to feel the consequences of
this [their] action directly, not from the authority figure,
but from the person affected by his action." 3 That is, they
must learn responsibility. In order to accomplish this,
five conditions must be met:
Students must find rapport with adults ... "I
may not respect your opinions, but I do respect
your right to express them, and seek change
within our common system.
"
Students need to feel relatively competent in
their various roles. It is unrealistic to expect
that a student who wishes to work for change within
the school system can do so without receiving
training in the system's modus operandi.
Eliot Pfanstiehl, "Today's Student Image: A
Pragmatic Program," The Bulletin (Reston, Virginia:
National Association of Secondary School Principals)
,
Vol . 58, No. 384, (October, 1974), p. 31.
^ Ibid.
, p . 32
3
Ibid
.
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Students need to be visable to the adultthey wish to influence. audience
Students need to understand our roles and powers
. .
.
to determine who has power over his education.
Students must be able to talk to his peers, to seek
consensus and to be accountable to their needs as
well as his own.
Increasingly the material distributed by the National
Association of Student Councils has contained information
that is aimed toward goals similar to Pfanstiehl ' s . The
Student Advocate's regular columns; For Your Information;
Students & The Law; The National Front; Centerfold; and
The Federal Youth Report presented a wide spectrum of fact
and opinion on the current youth scene. It appeared to
be following Kaye's philosophy, "We give students effective
power to influence their education, not because they know
how to use it, but because they can learn how."^
Students Gain Participation on Other Levels
In 1970, The Commissioner of Education in Massachusetts,
' P* 36
.
n
Jill Ginsberg (ed.), The Student Advocate (Reston,
Virginia: National Association of Secondary School Principals,
1974 + ) . •
Michael Kaye, "Student Freedom and Power as
Instruments," Educational Leadership , Vol. XXVII, No. 5,
1970, p. 464.
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Dr. Neil Sullivan, established the Commissioner's Youth
Advisory Council. ^ Students were to become involved in the
decision making process of the Department of Education.
The following year this council was formalized by the
enactment of Chapter 1009 by the General Court of Massachusetts.
Mandated by law were student advisory councils, elected by
students, to each of the various regional offices of the
Department of Education. These councils in turn elected
delegates to an advisory council to the Department of
Education. This latter council elected a chairman who would
sit as a full voting member of the Massachusetts Board of
.
o
Education . *•
Other states followed suit and by 1972 there were
sixteen states that had students serving as advisory
members to their respective State Board of Education. Ohio
and Hawaii joined Massachusetts in having a student as a
voting member of the State Board of Education. 4
1
Neil Sullivan, Massachusetts Commissioner of
Education, established the Youth Advisory Council, 1970.
^ Massachusetts General Laws (TERR. Ed.), Chapter
15, Sec. 1 E. (1971)
.
3 Keith Boyette, "Survey on Student Participation on
State Boards of Education," National Association of Sccondaxy
School Principals, (in files of Association).
4 Ibid.
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In 1972 the Commonwealth of Massachusetts mandated
that each school committee within the Commonwealth meet
at least once every other month with a five member student
advisory committee elected by and from the secondary school
students within that school district. 1
In 1972 the Federal Government began an active
campaign to involve students in some of its programs. The
Department of Health, Education, and Welfare created the
Office of Youth and Student Affairs in order to establish
.
. . . .
2
"communication links with a wide range of youth groups."
Young people were appointed as "full members to seventy
HEW public advisory boards, which make decisions on policy
3
and funding in all areas of HEW responsibility." Youth
Liaison Officers were designated in each of the major HEW
4
agencies to implement the programs.
Public Law 92-318, The Emergency School Aid Act
of 1972
,
mandated "a student advisory committee of
secondary students at each school which is affected by
^ Massachusetts General Laws (TERR. Ed.), Chapter
71, Sec. 38M, (1972) .
2 Report of U.S. Department of Health, Education &
Welfare, Youth & Student Affairs (Washington, D.C.: U.S.
Government Printing Office, 1972), p. 1.
3 •
Ibid
. ,
p. 4 .
4 Ibid.
,
p . 5
.
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any program, project or activity assisted by the Act and
which offers secondary instruction." 1 The suggested
activities for such groupswere not unlike many student
council programs.
Surveys of research on student attitudes, issues,
needs or problems with the aim of developing an
objective analysis of current concerns and or
possible courses of action or remedies.
Student-Faculty Grievance Committee . . . would
discuss and/or hear grievances on desegregation
problems and make recommendations to the principal
.
A properly formed Student Advisory Committee with
representation from different groups within the
school, might develop as a hearing board to resolve
conflicts or deal with improper activities resulting
from the desegregation process.
Student-to-student programs.
Aid in the selection of textbooks and other class-
room materials.
Mini-courses. Courses developed and taught by
students and designed to share experiences, life
styles, and cultural values with faculty, students,
and parents .
Seminars and workshops, involving students, school
staff, and/or parents to focus on particular problems
or to share ideas and exchange information on school
and community situations.
Student-Administrator discussion groups.
1 U.S. Congress, The Emergency School Aid Act of 1 972,
Public Law 92—318, 92nd Congress, 2nd Session.
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Examination of extra-curricular programs, such as
clubs, athletics, and student publications, with the
aim of working with school authorities to make thoseprograms more relevant to student needs.
Sponsorship of forums, conferences, or expanded
assemblies with outside speakers to involve students
and community leaders in a discussion of existing
community attitudes and problems.
Information Center.
Joint activities with other Student Advisory Councils.^
That same year, President Nixon issued a proclamation
designating September 26, IS 72, "National Student Government
Day" and "urging all educational institutions, ... to
highlight, to revitalize, and to encourage wider participa-
2tion m, their particular forms of student government."
These activities were easier to suggest than to
implement. Alternative schools made a serious attempt
to utilize such activities. The report from a conference
on "Decision-Making in Alternative Secondary Schools"
clearly illustrates the difficulties involved.
Direct democracy through all school or community
meetings is inadequate as the primary method of
decision making. Some effective form of representa-
tive governance must be found.
1 U.S. Department of Health, Education & Welfare,
Student Advisory Committee Handbook (Washington, D.C.:
uTsT
-
Government Printing Office, 1973), pp. 7-9.
2 Richard M. Nixon, "National Student Government Day:
A Proclamation," reprinted in Student Life Highlights , Vol.
No. 116, (September, 1972), p. 5.
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Students who enter alternative schools typically
have limited interest in becoming involved in
decision making, beyond insuring their freedom in
areas touching their daily personal lives, such as
dress, movement, association, etc.
Students strongly distrust anything that resembles
traditional governance structures because of their
negative past experience with student councils, etc.
Students generally see their most appropriate role
in decision making in terms of complaining to the
staff and letting them solve the problem.
Student involvement in decision making is often
limited to a small subgroup of middle class hip
students
.
An important goal of an alternative school should
be to help students learn to become effectively
involved in decisions about key social issues
not tied to their immediate personal comfort.
There is often a limited amount of trust between
people in alternative schools. This is related to
an extreme reluctance to delegate authority or to
allow anyone to play a leadership role.
A clear structure for shared-decision making
should be developed that tells the school
community who decides what, how, and when.
Leadershop Classes
While the growth of formal training for student
council leaders has been relatively recent, there is little
material concerning such classes in the literature on
' UNESCO and Center for New Schools, Decision-
Making in Alternative Schools , A report from a National
Conference
,
May 25, 1972.
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education or student councils. A study by Wood in 1953
found only fourteen states having schools which held
leadership classes. 1 He reported that all classes revolved
around: Parliamentary Procedure; Qualities of Good
Leadership; Aims and Objectives of the Student Council-
Responsibilities of Leadership; and Organizing School
Activities through the Student Council.
2
Depending on
local need, student interest, and adviser expertise, a
variety of other individual units in leadership classes
appeared. They included:
Raising money
Assembly Conduct
School Housekeeping
Smoking Problem
Problems of /adolescence
Personal Appearance
Racial Discrimination
Profitable recreation versus amusement
Letter Writing
Personality
Voice and Public Speaking
Article Writing 3
Lous McMonies and Genevieve A. McDermott created
The Student Council: A Leadership Class to meet the growing
1 Donald I. Wood, "The Leadership Class - A Survey
of Current Practices," Student Life , October, 1953.
2 Ibid.
3
Ibid
.
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need for such classes in California. 1
The 1962 edition of The Student Council Handbook
recommended that the following units be included in a
leadership class.
Student Council Orientation
The Leader's Responsibilities
Discussion Techniques
Group Dynamics
Self Understanding
The Ideals By Which We Live
Philosophy for Living
On Becoming Great 2
The leadership class was to be given social studies credit
toward graduation.
There has been no follow up study since 1953 but
the absence of material suggests that the spread of
leadership classes has not been great. Nevertheless these
classes still continue. The Anaheim Union High School
District (California) made it mandatory for all elected
and appointed student leaders to enroll in a Student
1 Lou McMonies and Genevieve A. McDermott, The
Student Council: A Leadership Class (Los Angles,
California, 1961)
.
2 Walter E. Hess, The Student Council in the
Secondary School (Washington, D.C.: National Association
of Secondary School Principals, 1962).
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Leadership Class which met daily. 1
The nations first student council workshop was
sponsored by the College of Education of the University of
Georgia in September, 1947. Under the guidance of Aderhold
and Dixon, students studied and prepared reports dealing
with:
Projects for the Student Council
The Promotion and Regulation of Student Activities
How To Organize a New Council
How to Operate a Student Council Efficiently
The Work of the Council Committee on Assemblies
School Publications
Training for Leadership 3-
The Arkansas State Teachers College hosted a Student
Council Workshop in 1950 with Van Pool serving as consul-
tant. ^ Out-of-state visitors were welcomed. In the next
three or four years many came and the Arkansas schedule and
format became a standard i'cr workshops. 3 Each day a basic
lecture was given followed by a study session. The daily
1 Fred B. Dixon, "Student Council Workshop,"
School Activities , Vol. 19, (January, 1948), p. 149.
2 G. C. Ellis, "Student Council Workshop,"
School Activities, Vol. 24, (January, 1953), p. 147.
3 Ibid
.
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topics were:
Aims and Objectives
Organization of Student Councils
Student Leadership
Problems of Student Councils
Evaluation ^
Harred reported on the success of the Arkansas workshop,
"administrators are happier because the students understand
that there is no such thing as student self-govenment
,
only
student participation in school activities."
Within eight years summer workshops had spread to
Texas, Colorado, New Jersey, New York, Pennsylvania,
Maryland, Virginia, Washington, Oregon, New Mexico,
Missouri, Oklahoma and Louisiana. Sterner cited three
,
o
reasons for this growth.
If the leaders are not well qualified when elected,
it is the job of the council sponsor to do every-
thing in his power to teach each student whatever he
needs to know and do.
Most states want to raise practices to a desirable
minimum rather than standardize them.
^ Ibid .
2
M. Harred, "Arkansas Workshop Rescues Straying
Student Councils," The Clearing House , Vol. 25, No. 7,
(March, 19 5.1) .
3
William Sterner, "Summer Workshops for Student
Leaders, " School Activities
,
Vol. 29, (May, L958) , p. 268.
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The workshop ... has turned emphasis beyond the
project to the process of developing the persons
involved in carrying out that project.
1
Curriculum organization had broadened to include:
A different topic which was discussed each day in
a general session. "Buzz" groups followed ... and
reports were made by a student recorder. The
Consultant summarized the group findings.
Topics were organized into discussion groups
which were attended ad seriatum by delegates
.
The consultant served to keynote daily activities.
The student council area was divided into problem
clusters which were considered in series.
Participants were divided and assigned into
(a) skill-training work groups; (bj problem-
solving work groups; (c) project or production
groups; (d) laboratory work groups; (e) applica-
tion work groups; (f) subject-interest groups. 3
Workshops were organized for a variety of reasons.
High on the list of priorities appeared the establishment
of the purposes of student councils. 3 This was generally
associated with the concept that students could become
"well acquainted with the development of wholesome attitudes
•*- Ibid
.
,
p. 270 .
2 Donald I. Wood, "The Student Council Summer
Workshop," Student Life , Vol. XX, (February, 1954), p. 15.
3 Lillian Shuster ,"' The Cream of the Crop' - at
a Workshop," School Activities May, 1957, p. 271.
"Gerald M. Van Pool, personal letter," May, 19 7^.
88
and relationships. Emphasis was placed on citizenship and
leadership training.
Leadershops Extend Training
Reum, studying the patterns of curriculum from
1964-1969, determined considerable conformity by most
leadershops to a basic curriculum. ^ This curriculum
included:
Duties of Committees
Duties of Members
Duties of Officers
Group Dynamics
History, Philosophy, Aims and Purposes
Leadership
Organization and Administration
Parliamentary Procedure
Projects and Activities
School-Community Relations
Swap Shops .
^
Reum also identified patterns of presentation. The
original conference concept, developed by Gerald M.
Van Pool and Julia McKemie, utilized a consultant, with
emphasis on "organizational procedures of student council
1 Donald I. Wood, "Why A Student Council Workshop,
"
School Activities
,
Vol. 23, November, 1951, p. 87.
2 Earl L. Reum, "Concept Guidelines for the
Secondary Student Council Leadership Conference," (un-
published Ed. D. Dissertation, Department of Education,
University of Denver, 1970), p. 44.
^ Ibid
. ,
pp. 46-48
.
89
projects."^ Donald Wood developed a system of consulting
which employed delegate assignments and reporting sessions. 3
Victor Johnson, Roger Sweet and George Mathes utilized a
consultant approach with the assignments being routed
through a mock council, 3 John Schooland utilized the same
approach but placed increasing emphasis on the mock council
as the transmission vehicle. 4 Other states developed a
staff team approach, utilizing a combination of the above
approaches
.
3
Lavenburg, analyzing the 1966 Oregon leadershop,
concluded that it did produce both attitudinal and
behavioral changes. Leadershop trained students agreed
that "school wide learning is the main concern of the
student council" and believed that "Leadership ability can
be developed." According to the judgment of advisers,
Ibid
.
,
p. 53
.
3 ibid
.
3 Ibid
.
,
p. 54
4 Ibid -
3 Ibid
. , p . 52
.
^ Jack Lavenburg, "A Study of the Effectiveness of
the Oregon Student Council Workshop as an Institution for
Training Student Leaders," (unpublished Ed. D. dissertation
Department of Education, University of Oregon, 1968), p. b7
trained student council leaders may be said to.
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Accept faculty advice more readily
Try harder to improve school conditions
Provide a more comprehensive activity program
Be more democratic
Be more effective in problem solving
Use parliamentary procedure more effectively
Be more concerned with student council standards
Use the evaluation process more effectively .
1
Schmieder, studying the student councils in the North
Central Association, found "no difference in the relative
effectiveness of student councils with respect to ...
whether or not presidents or council members attended
2
national, State, or local workshops or conventions."
Both Lavenburg and Schmieder measured the effective-
ness of the leadershops from the stand point of the
effectiveness of the student council to meet the needs of
the school and not the needs of the individual.
The 1974 publication, Workshops: Laboratories for
Student Leaders was another in a series of "how to" books
sponsored by the National Association of Student Councils
^ ibid *
2 Richard Edward Schmieder, "Relative Effectiveness
of Student Councils in Secondary Schools," (unpublished
Ed. D. dissertation, Department of Education, University
of Arizona, 1974), p. 47.
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for its member schools.^ It contained a number of excellent
suggestions on the details of Leadershops, but glossed over
the purpose of such an activity.
Akins called a leadershop:
A place where students learn about sharing
responsibility with the administration, and where
administrators and advisers discover a means of
directing and channeling the involved and
concerned student so that he can successfully
lead. 2
1 Keith E. Akins, Workshops: Laboratories for
Student Leaders (Reston, Virginia: National Association
of Secondary School Principals, 1974).
2 Ibid
. ,
p. 1
.
CHAPTER III
PROCEDURES
Eleven years of participation in the Annual
Massachusetts Association of Student Council's Leadershop,
the last seven having the responsibilities of director,
was the major impetus for this study. The desire to
improve the effectiveness of the Leadershop, both increased
the concern and provided a strong motive for careful
collection and evaluation of data. Extensive experience
and ci position on the National Association of Secondary
School Principals' National Association of Student
Councils Advisory Committee, led to a request by that
committee for such a study.
A review of the related literature and research was
undertaken. It became apparent that little research or
related material had been published concerning leadershops.
The Office of Student Activities of the National
Association of Secondary School Principals had discarded
all of its files concerning the establishment of the
national leadershops. In an attempt to overcome these
deficiencies and to place the study in its historical
perspective, the scope of the literature review was enlarged
to include a summary of the growth of student councils.
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Particular emphasis was placed on tracing the activities
of student councils and their relationship to the veto
power of the principal.
Two questionnaires were devised. The first,
directed to Leadershop Directors was created to obtain
status information on the 1974 Leadershops. A wide range
of information was solicited in an attempt to provide base
line data for future studies.
The second questionnaire was created for gathering
information from four groups: 1.) Executive Secretaries;
2.) Leadershop Directors; 3.) State Officers; and 4.) Pro-
spective Leadershop Delegates. Executive Secretaries are
those individuals responsible directly to the sponsoring
organizations in the individual states, for the adminis-
tration and operation of a state-wide student council
organization. Leadershop Directors are those ind. viduals
who have direct responsibility for the organization and op-
eration of the student council leadership training workshop
within their respective state. State officers are those
students elected by their peers to serve as their reprover
tatives on the Executive Committee of the State-wide student
council organization within the individual states. E?ch one
selected for this study had attended at least one Leadershop.
Prospective delegates are individual students who have
indicated an interest in attending a 1975 Leadershop.
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Tho questionnaire was created by taking statements
reflecting points of view in both the pre - 1970 and the
P03^ ~ 1970 period, and asking each group to respond on a
five point Likkert Type scale. The statements were
grouped under the categories of student council and leader-
shop. Each statement was assigned to its place on the
questionnaire randomly. The responses of the four groups
were used to determine perceptions of each group regarding
leadershop and student councils.
Both questionnaires were pilot tested at the New
England Advisers Workshop held in Braintree, Massachusetts,
in March 1975. Revisions were made, notably the addition
of status information to the Leadershop Questionnaire. The
questionnaires were mailed in April 1975 to the Executive
Secretaries of the various states for distribution within
that state. The Executive Secretary was given the discretion
of selecting the State Officer and the prospective delegate
for participation in the survey, with the limitation the
State Officer must have attended at least one Leadershop.
A memo was distributed to all Executive Secretaries
by Terry Giroux, Director of Student Activities, for the
National Association of Secondary School Principals, informing
them of the endorsement of the Association and encouraging
them to respond. A second letter was mailed in May 1975 by
the author as a follow up to the Director's letter.
The returned questionnaires were coded and then
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key punched onto IBM cards. Both steps were verified by a
team of two in an attempt to minimize clerical errors.
The data derived from the Leadershop Questionnaire
were statistically analyzed through the application of
the F-test to determine if the four groups (Executive
Secretaries; Leadershop directors; State Officers; and
Prospective Leadershop Delegates) differed significantly
in response to each of the following questions:
1. Are there significant differences on the
pre - 1970 analysis concerning the purposes
of student councils?
2. Are there significant differences on the post -
1970 analysis concerning the purposes of student
councils?
3. Are there significant differences on the pre -
1970 analysis concerning the purposes of the
leadershop?
4. Are there significant differences on the post -
1970 analysis concerning the purposes of
leadershop?
The differences between groups was tested for significance
by a T-test.
The Pearson Product Moment Correlation (r) was
computed using the above questions and the following
classifications
:
1. Geographical location (Based upon the Regional
Divisions of the National Association of Student
Councils
.
)
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2. Position (Executive Secretaries; Leadershop
Directors; State Officers; Prospective Leader-
shop Delegates)
.
3. Sex (Male; Female)
4. Age (18 years and under; 19-30; 30-45;
45 and older)
.
5. Sources of Information
NASSP/NASC Publications
National Conference
State/Regional Conferences
Formal Course Work
Other Reading
People Within Your School
Experience
A correlation matrix was run to determine correlation
coefficients on the above variables.
The Leadershop Director's Questionnaire was utilized
to generate base line data based around the following areas:
1975 Leadershops
Profile of Leadershop Directors
Profile of Leadership Structure
Profile of Leadershop Staff
Profile of Leadershop Curriculum
Profile of Leadershop Planning Committee
Profile of Leadershop Budget
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Both sets of data were intrepreted and tentative conclusions
established. The data were presented to those Executive
Secretaries and Leadershop Directors present at the
National Association of Student Councils Annual Conference
in Decatur, Georgia, June 1975. Interviews were held to
obtain reactions to the tentative conclusions.
A final tabulation and analysis was completed,
using the completed data. The data were re-anal yzed and
final conclusions reached.
CHAPTER IV
PRESENTATION OF DATA.
The results of the Leadershop Questionnaire (see
Appendix A) and the results of the Leadershop Director's
Questionnaire (see Appendix B) are presented separately.
Presentation of Data from Leadershop Questionnaire
The Leadershop Questionnaire consisted of a series
of twenty statements reflecting various points of view from
the time period prior to 1970 and twenty statements
reflecting other points of view from the time period after
1970. In each time period there were ten statements that
addressed themselves to student council concerns and ten
statements that addressed themselves to leadershop con-
cerns. In order to facilitate the treatment of data
derived, the above groups are hereafter referred to as:
pre - 1970 student council statements; post - 1970 student
council statements; pre - 1970 leadershop statements and
post - 1970 leadershop statements.
The Executive Secretaries, Leadershop Directors,
Student Officers and Prospective Delegates were asked to
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respond to each statement using the following scale:
1 2 3 4 5
Strongly Agree Mo Disagree Strongly
Agree Opinion Disagree
Pre - 1970 Student Council Statements
Table 1.1 presents the means, standard deviation
and size for each group of the responses given to the pre -
1970 student council statements.
TABLE 1.1.—Table of group means, standard deviations and
sizes on groups defined, with regard to pre - 1970 student
council statements.
Mean Standard Deviation Number
Executive Secretaries 1.68 0.36 48
Leadershop Directors 1.65 0.42 28
Student Officers 1.55 0.35 29
Prospective Delegates 1.58 0.27 29
Total 1.63 0.35 134
All four groups averaged between agree (2.00) and strongly
agree (1.00) for these statements. The total mean for the
groups combined was 1.63 which indicated a position of
agreement that was just less than strong agreement (1.5)
with the statements.
The analysis of variance (Table 1.2) indicated
that there was not sufficient variability between groups
100
m comparison with the variability within groups to be
statistically significant. That is
r it was probable that
all four groups could have been drawn from the same sample
with regard to these questions.
TABLE 1.2.—Analysis of variance table on pre - 1970
student council statements across type of participants.
Source Sum of Degrees of Mean
Squares Freedom Square
Between Groups 1.13 4 0.28
Within Groups 16.29 130 0.13
Total 17.42 134
F = 2.24 *
*
- This is not significant
Each group was paired with each of the other groups.
When the t-test was applied to each pair of groups thus
formed, there was a confirmation of the lack of variability
(Table 1.3). However, in the two combinations; that of
Executive Secretary and Student Officers; and Executive
Secretaries and Prospective Delegates, there was significance
at the .10 level. This suggested that there might be a
significant difference if the adults were combined in one
group and the students combined in another. This was done.
The results are depicted in Table 1.4.
TABLE
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TABLE 1.4.—Table
sizes on combined
of group means, standard deviations andgroups with regard to pre - 1970 student
council statements.
Mean Standard Deviation Number
Executive Secretaries
Leadershop Directors
and 1.67 0.38 76
Student Officers and
Prospective Delegates
1.57 0.31 58
Total 1.63 0.35 134
An analysis of variance was performed on the combin-
ations. (Table 1.5)
.
It revealed that when the responses
to the pre - 1970 student council statements of adults were
combined and the responses of students were combined, there
was significance at the .05 level. This significance was
due to the variance between groups rather than the variance
within groups.
TABLE 1.5.—Analysis of variance table on pre - 1970 student
council statements across type of participants using combined
groups
.
Source Sum of
Squares
Degrees of
Freedom
Means Square
Between Groups 1.10 2 0.55
Within Groups 16.31 132 0.12
Total 17.42 134
F = 4.47*
*
- This is significant at the . 05 level
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Table 1.6 depicts the product-moment correlation
between basic sources of information and characteristics
of the respondents and their response to the pre - 1970
student council statements. There was a significance level
of correlation between the responses to this set of state-
ments and each of the other sets of statements. However,
the strength of the relationship of the post - 1970 leader-
shop statements was less than half the strength of the post -
1970 student council statements. The variables of age and
NASSP/NASC Publications both carried a significance at the
.01 level . The values of .17 and .21 respectively, were
extremely close. This might have been caused by the fact
that Executive Secretaries and the Leadershop Directors,
both have an obvious age increment and both receive directly
the NASSP/NASC publications dealing with student councils.
There did not appear to be any significance to the increased
opportunity (i.e. by virtue of age) the Executive Secre-
taries and Leadershop Directors had had to attend national
conferences. Nor was there any apparent significance to
the variables of region, sex, formal course work, other
reading or experience, and their responses. There also
seemed to be an inverse relationship between the factors
of group, state/regional conferences, and people within
schools. Each of these negative relationships was significant
at the .05 level.
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TABLE 1.6.—Product-moment correlation between responses
to pre - 1970 student council statements and certain char-
acteristics of the respondents and the respondents basic
source of information.
Variable r Significance Level
Post-1970 Student
Council Statements
.49 .001
Pre-1970 Leadershop
Statements
.33 .001
Post-1970 Leadershop
Statements
.20 .01
Region .12 Not Significant
Group -.16 .05
Sex -.11 Not Significant
Age .17 .01
NASSP/NASC
Publications
.21 .01
National Conferences -.07 Not Signif cant
State/regional
Conferences
-.15 .05
Formal Course Work -.11 Not Significant
Other Reading -.13 Not Significant
People Within School -.14 .05
Experience .08 Not Significant
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Cross-tabulations of the responses to the pre -
1970 student council statements by each of the basic sources
of information (i.e. NASSP/NASC publications, national con-
ferences, state/regional conferences, formal course work,
other reading, people within their own school, and experience)
were completed. (Tables 1.7 - 1.13) The Chi Square test
was applied to each, yet revealed that none reached a level
of significance. Nevertheless, cross-tabulation between
responses to the pre - 1970 student council statements and
the use of NASSP/NASC publications as a basic source of
information exhibited a trend toward significance. The Chi
Square was 5.93 with 2 degrees of freedom.
Post - 1970 Student Council Statements
The post - 1970 student council statements were also
tabulated. The results appear in Table 2.1. The total
mean of 1.89 indicated a position of agreement with these
statements by all respondents. There was noticable increase
in the standard deviation of the Executive Secretaries
and that of the Prospective Delegates.
The analysis of variance (Table 2.2) established
an F score of 2 . 14 , which indicated that tnere was no
statistical difference between or within the groups.
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TABLE 1 . 7 . --Cross-tabulation of pre - 1970 student council
statements by NASSP/NASC publications.
NASSP/NASC Publications
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
35 25 60
Strongly 58.3 41.7 44.4
Agree 55.6 34.7
25.9 18.5
27 45 72
Agree 37.5 62.5 53.3
42.9 62.5
20.0 33.3
1 2 3
No 33.3 66.7 2.2
Opinion 1.6 2.8
0.7 1 .
5
Column 63 72 135
Total 46.7 53.3 100.0
Chi Square 5.93* Degrees of Freedom
- 2
* = This is not significant
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TABLE 1.8.—Cross-tabulation of pre - 1970 student council
statements by National Conference.
National Conference
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
33 27 60
Strongly 55.0 45.0 4 4.4
Agree 46.5 42.2
24.4 20.0
36 36 72
Agree 50.0 50.0 53.3
50.7 56.3
26.7 26.7
2 1 3
No 66.7 33.3 2.2
Opinion 2.8 1.6
1.5 0.7
Column 71 64 135
Total 52.6 47.4 100.0
Chi Square 0.57* Degrees of Freedom - 2
* = This is not significant
108
TABLE 1.9.—Cross-tabulation of pre - 1970 student council
statements by State/Regional Conferences.
State/Regional Conference
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
12 48 60
Strongly 20.0 80.0 4 4.4
Agree 41.4 45.3
8.9 35.6
16 56 72
Agree 22.2 77.8 53.3
55.2 52.8
11.9 41.5
1 2 3
No 33.3 66.7 2.2
Opinion 3.4 1.9
0.7 1.5
Column 29 106 135
Total 21.5 78.5 100.0
Chi Square 0.35* Degrees of Freedom
* = This is not significant
2
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TABLE 1.10.—Cross-tabulation of pre - 1970 student council
statements by formal course v/ork.
Formal Course Work
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
54 6 60
Strongly 90.0 10.0 44.4
Agree 43.9 50.0
40.0 4.4
66 6 72
Agree 51.7 8.3 53.3
53.7 50.0
48.9 4.4
3 0 3
No 100.0 0.0 2.2
Opinion 2.4 0.0
2.2 0.0
Column 123 12 135
Total 91.1 8.9 100.0
Chi Square 0.41* Degrees of Freedom - 2
* = This is not significant
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TABLE 1.11.—Cross-tabulation of pre - 1970 student council
statements by other reading.
Other Reading
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
46 14 60
Strongly 76.7 23.3 44.4
Agree 46.0 40.0
34.1 10.4
52 20 72
Agree 72.2 27.8 53.3
52.0 57.1
38.5 14.8
2 1 3
No 66.7 33.3 2.2
Opinion 2.0 2.9
1.5 0.7
Column 100 35 135
Total 74.1 25.9 100.0
Chi Square 0.42 Degrees or Freedom - 2
* = This is not significant
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TABLE 1.12.—Cross-tabulation of pre - 1970 student council
statements by people within school.
People V7ithin School
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
33 27 60
Strongly 55.0 45.0 44.4
Agree 39.8 51.9
24.4 20.0
49 23 72
Agree 68.1 31.9 53.3
59.0 44.2
36.3 17.0
1 2 3
No 33.3 66.7 2.2
Opinion 1.2 3.8
0.7 1 .
5
Column 83 52 135
Total 61.5 38.5 100.0
L Square 3.38* Degrees of Freedom
- 2
This is not significant
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TABLE 1.13.—
-Cross-tabulation
statements by
of pre - 1970
experience.
student council
Experience
Count Not a Basic A Basic Row
Rov; Pet. Source Source Total
Col. Pet.
Tot. Pet.
52 8 60
Strongly 86.7 13.3 44.4
Agree 43.7 50.0
38.5 5.9
65 7 72
Agree 90.3 9.7 53.3
54.6 43.8
4 8.1 5.2
2 1 3
No 66.7 33.3 2.2
Opinion 1.7 6.3
1.5 0.7
Column 119 16 135
Total 88.1 11.9 100.0
Chi Square 1.76* Degrees of Freedom - 2
* = This is not significant
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TABLE 2.1.—Table of group means, standard deviations and
sizes on groups defined with regard to post - 1970 student
council statements.
Mean Standard Deviation Number
Executive Secretaries 1.96 0.54 48
Leadershop Director 1.73 0.37 28
Student Officers 1.79 0.27 29
Prospective Delegates 2.02 0.50 29
Total 1.89 0.45 134
TABLE 2.2.—Analysis of variance table on post - 1970
student council statements across type of participants.
Source Sum of
Squares
Degrees of
Freedom
Mean
Square
Between Groups 1.76 4 C .44
Within Groups 26.61 130 0.21
Total 28.36 134
F = 2.14*
*
- This is not significant
The application of the t-test to paired combinations
of the four groups revealed no clear cut pattern. (Table 2.o)
There was significance at the .10 level when the Executive
Secreatries' responses were compared to those of the student
officers. There was significance at the .05 level when the
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responses of the Executive Secretaries were compared with
those of the Leadershop Directors. Significance at the
.025 level was reached when the Leadershop Directors'
responses were compared with those of Prospective Delegates
and also when the Prospective Delegates were compared with
the Student Officers.
This lack of a pattern was confirmed when the two
adult groups were combined and compared to the combined
student groups. (Table 2.4)
TABLE 2.4.—Table of group means, standard deviations and
sizes on combined groups with regard to post - 1970 student
council statements.
Mean Standard Deviation Number
Executive Secretaries 1.87 0.50 76
and Leadershop Directors
Student Officers and
Prospective Delegates
1.90 0.42 58
Total 1.89 0.46 134
The analysis of variance on the combined groups
(Table 2.5) clearly indicated that there was no significance
between or within the groups
.
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TABLE 2.5.—Analysis of variance
council statements across type of
groups
.
table on post - 1970 student
participants using combined
Source Sum of Degrees of Mean
Squares Freedom Square
Between Groups 0.04 2 0.02
Within Groups 28.33 132 0.22
Total 28.36 134 0.22
F = 0.08 *
* = This is not significant
The product-moment correlation between basic
sources of information and characteristics of the respon-
dents and their responses to the post - 1970 student council
statements are set forth in Table 2.6. There was a strong
relationship between the responses to this set of state-
ments and the responses to the three other sets of statements.
The r-value for the responses to the pre - 1970 student
council statements was .49; for the pre - 1970 leadershop
statements was .40; for the post - 19/0 leadershop state-
ments was .41. Each was significant at the .001 level.
Other reading (i.e. neither NASSP/NASC publications nor
formal course work) was negative, however, at -.26. No
other variable was significant.
The responses to the post - 1970 student council
statements were cross -tabulated with each of the basic
117
TABLE 2.6.—Product-moment correlation between responses
to post - 1970 student council statements and certain char-
acteristics of the respondents and the respondents basic
source of information.
Variable r Significance Level
Pre-1970 Student
Council Statements
.49 .001
Post-1970 Student
Council Statements
1.00 —
Pre-1970 Leadershop
Statements
.40 .001
Region .09 Not Significant
Group .02 Not Significant
Sex -.06 Not Significant
Age -.03 Not Significant
NASSP/NASC
Publications
-.02 Not Significant
National Conference -.11 Not Significant
State/regional
Conference
-.13 Not Significant
Formal Course Work -.11 Not Significant
Other Reading -.26 .001
People Within
School
-.08 Not Significant
Experience -.07 Not Significant
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sources of information. (Tables 2.7 -2.13) The Chi
Square test was applied to the cross-tabulations and
revealed that none met the test of significance.
Pre - 1970 Leadershop Statements
The responses to the pre - 1970 leadershop state-
ments are summarized in Table 3.1. The total mean response
to these questions was 2.03 which indicated agreement with
this set of statements.
TABLE 3.1.—Table of group means, standard deviations and
sizes on groups defined with regard to pre - 1970 statements
concerning leadershop.
Mean Standard Deviation Number
Executive Secretaries 2.00 0.39 48
Leadershop Directors 1.89 0.44 28
Student Officers 2.11 0.38 29
Prospective Delegates 2.13 0.44 29
Total 2.03 0.40 134
The analysis of variance (Table 3.2) indicated
an F score of 1.79. This was not sufficient to be con-
sidered significant.
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TABLE 2.7.—Cross-tabulation of post - 1970
statements by NASSP/NASC publications.
student council
NASSP/NASC Publications
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
18 16 34
Strongly 52.9 47.1 25.2
Agree 28.6 22.2
13.3 11.9
40 50 90
Agree 44.4 55.6 66.7
63.5 69.4
29.6 37.0
5 6 11
No 45.5 54.5 8.1
Opinion 7.9 8 .
3
3.7 4.4
Column 63 72 135
Total 46.7 53.3 100.0
Chi Square 0.72* Degrees of Freedom
- 2
* = This is not significant
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TABLE 2.8.—Cross-tabulation of post - 1970 student council
statements by national conference.
National Conference
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
16 18 34
Strongly 47.1 52.9 25.2
Agree 22.5 28.1
11.9 13.3
50 40 90
Agree 55.6 44.4 66.7
70.4 62.5
37.0 29.6
5 6 11
No 45.5 54.5 8.1
Opinion 7.0 9.4
3.7 4.4
Column 71 64 135
Total 52.6 47.4 100.0
Chi Square 0.96* Degrees of Freedom 2
* = This is not significant
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TABLE 2.9.—Cross-tabulation of post - 1970 student council
statements by state/regional conference.
State/regional Conference
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
5 29 34
Strongly 14.7 85.3 25.2
Agree 17.2 27.4
3.7 21.5
22 68 90
Agree 24.4 75.6 66.7
75.9 64.2
16.3 50.4
2 9 11
No 18.2 81.8 8.1
Opinion 6.9 8.5
1.5 6.7
Column 29 106 135
Total 21.5 78.5 100.0
Chi Square 1.46* Degrees of freedom 2
* = This is not significant
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TABLE 2.10.—Cross-tabulation of post - 1970 student council
statements by formal course work.
Formal Course Work
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
30 4 34
Strongly 88.2 11.8 25.2
Agree 24.4 33.3
22.2 3.0
83 7 90
Agree 92.2 7.8 66.7
67.5 58.3
61.5 5.2
10 1 11
No 90.0 9.1 8.1
Opinion 8.1 8.3
7.4 0.7
Column 123 12 135
Total 91.1 8.9 100.0
Chi Square 0.45* Degrees of Freedom
- 2
* = This is not significant
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TABLE 2.11.—Cross-tabulation of
statements by other
post - 1970 student council
reading
.
Other Reading
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
20 14 34
Strongly 58.8 41.2 25.2
Agree 20.0 40.0
14.8 10.4
71 19 90
Agree 78.9 21.1 66.7
71.0 54.3
52.6 14.1
9 2 11
No 81.8 18.2 8.1
Opinion 9.0 5.7
6.7 1.5
Column 100 35 135
Total 74.1 25.9 100.0
Chi Square 5.55* Degrees of Freedom 2
*
- This is not significant
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TABLE 2.12.—Cross-tabulation of post - 1970 student council
statements by people within school.
People Within School
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
22 12 34
Strongly 64.7 35.3 25.2
Agree 26.5 23.1
16.3 8.9
53 37 90
Agree 58.9 41.1 66.7
63.9 71.2
39.3 27.4
8 3 11
No 72.7 27.3 8.1
Opinion 9.6 5.8
5.9 2.2
Column 83 52 135
Total 61.5 38.5 100.0
L Square 0.99* Degrees of Freedom
- 2
* = This is not significant
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TABLE 2.13.—Cross-tabulation of post - 1970 student council
statements by experience.
Experience
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
31 3 34
Strongly 91.2 8.8 25.2
Agree 26.1 18.8
23.0 2.2
77 13 90
Agree 85.6 14.4 66.7
64.7 81.3
57.0 9.6
11 0 11
No 100.0 0.0 8.1
Opinion 9.2 0.0
8.1 0.0
Column 119 16 135
Total 88.1 11.9 100.0
Chi Square 2.36* Degrees of Freedom - 2
* = This is not significant
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TABLE 3.2.—Analysis of variance table on pre - 1970 leader-
shop statements across type of participants.
Source Sum of
Squares
Degrees of
Freedom
Mean
Square
Between Groups 1.20 4 0.30
Within Group 21.74 130 0.17
Total 22.94 134
F =• 1.79*
*
- This is not significant
When the t-test was applied to paired combinations
of the four groups, there was significance at the .10
level when Executive Secretaries' responses were compared
with those of Prospective Delegates. (Table 3.3) There was
significance at the .025 level when Leadershop Director's
responses were compared with those of the Student Officers.
Significance at the .025 level was also found when the
responses of the Leadershop Directors were compared to
those of the Prospective Delegates.
The Executive Secretaries ' and the Leadershop
Directors' responses were combined, as were those of the
Student Officers and the Prospective Delegates. Table 3.4
presents the data derived from these combinations.
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3.3.
—
Table
of
mean,
standard
deviation,
standard
error,
t
value
and
degrees
of
freedom
of
grouped
respondents
with
regard
to
the
pre
-
1970
leadershop
statements.
B
o
44
o
0
0
0 'O
P 0
tT> 0
0 pQ Pm
0
P
rM
0
>
I
P
H
5-1
0U
P 0
to Q
G
rd
0
4-
1
0
5-
1
0 0
1 o
P rd
Z U
0
rM
•3
•H
5m
0
>
G O CO 00 CO CO 00 CO r- 00 00 r» 00
0 P o o o o o o o o o o o oP P
CO w o o o o o o o o o o o o
G
11 O
p •H
0 p O'! 04 oo 04 00 M1 V?* 00 •^r
11 0 CO co co CO 00 CO
G •H
0 > o o o o o o o o o o o o
127
*4'
l"-
O
o
CM
Ch
CO
CO
If)
0
•H
5m
0
P
0
p
o
0
CO
0
>
•H
-P
P
O
0
X
w
co
CM
in
P
O
P
U
0
P
•HQ
04
O
,G
0
P
0
il
0
0
PI
m in
t"
in
in
m
m
o
o
o
o
CO 04
CO
I—
I
r—
l
C4
00
CO
CM CM CM CM CM i—
1
CM
00
m
0H
P
0
P
0
P
o
0
CO
0
>
•H
P
P
o
0
X
M
CO
CM
m
p
0
o
•H
4-1
4M
O
•P
G
0
rd
P
-P
to
co
in
0
•H
P
0
-P
0
P
o
0
CO
0
>
•H
P
P
o
0
X
w
cc
CM
00
CM
ON
CM
CO
CM
04
CM
0
>
•H
P
U
0
P«
0
o
p
C4
Pi
0
r~ I
r*"l
0)
5-!
Q)
ru
0
0
PI
4-1
44
O
P
G
0H
P
P
CO
C4
o
rG
0
P
0
1)
0
0
PI
>
•H
P
O
O'
Pi
0)
O
54
PM
co
in
*
00
*V
K
K
l''
K
*
*o
*
K
*
04
rM CM CO rM rM rM
• • • • • .
1
—
1
rM H CM CM O
CM
04
CM
4M
O
P
G
0
mi
Pp
co
co
rM
CM
04
CM
10 0 0
0 CO 0 0 0
p P P P P
0 o O 0 0
6' p jJ tX> tr>
0 o to u 0 0 0
rM 0 p 0 i—
1
P i
—
i
0 p 0 p 0 0 0Q •rM O •rl Q O QQ •H P •rM
>
•H
p
u
0
P4
0
o
p
Cu
p
o
5
Significant
**
Significant
at
.10
level
***
Significant
at
.025
level
128
TABLE 3.4.—Table of group means, standard deviations and
sizes on combined groups with regard to pre - 1970 state-
ments concerning leadershop.
Mean Standard Deviation Number
Executive Secretaries
and Leadershop
Directors
1.96 0.41 76
Student Officers and
Prospective Delegates
2.12 0.41 58
Total 2.03 0.41 134
The analysis of variance on the preceeding combina-
tions yielded an F-score of 2.89 which was insufficient to
be considered significant.
TABLE 3.5.—Analysis of variance table on pre - 1970 leader-
shop statements across type of participants using combined
groups
.
Source Sum of
Squares
Degrees of
Freedom
Mean
Square
Between Groups 0.96 2 0.48
Within Groups 21.98 132 0.17
Total 22.94 134
F = 2.89 *
*
- This is not significant
Table 3.6 depicts the product-moment correlation
between basic sources of information, characteristics of
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TABLE 3.6.—Product-moment correlation betweento pre - 1970 leadershop statements and certainistics of the respondents and the respondents'
of information.
responses
character-
basic source
Variable r Significance Level
Pre-1970 Student
Council Statements
.33 001
Post-1970 Student
Council Statements
.40 001
Pre-1970 Leadershop
Statements 1.00 —-MM
Post-1970 Leadershop
Statements
.13 Not Significant
Region
-.05 Not Significant
Group
.14 Not Significant
Sex .05 Not Significant
Age -.19
.05
NASSP/NASC
Publications .04 Not Significant
National Conference -.04 Not Significant
State/regional
Conference -.09 Not Significant
Formal Course Work -.09 Not Significant
Other Reading -.16 .05
People Within
School -.04 Not Significant
Experience .15 .05
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respondents and the responses of the respondents to the
pre - 1970 leadershop statements. The r-value of .33 and
.40 respectively for the pre - 1970 student council state-
ments and the post - 1970 student council statements were
both significant at the .001 level. There was no signifi-
cance in the relationship of the responses to the pre -
1970 or the post - 1970 leadershop statements. Age, with
an r-value of -.19 had a significance level of .05. As a
basic source of information Other Reading (i.e. neither
NASSP/NASC publications nor formal course work) had an
r-value of -.16 and a significance of .05. No other variable
was significant.
Each of the basic sources of information were cross-
tabulated with the responses to the pre - 1970 leadershop
statements. (Tables 3.7 - 3.13) The Chi Square test
revealed that only two of the seven variables met the test
of significance. The variable, other reading (i.e. neither
NASSP/NASC publications nor formal course work) and the
variable, people within their own school were both
significant at the .05 level. They had a Chi Square of
6.26 and 6.41 respectively. Both had 2 Degrees of Freedom.
Post - 1970 Leadershop Statements
The summarization of the post - 1970 leadershop
statements responses appears in Table 4.1. Both the
Executive Secretaries (with a mean of 2.76) and the
TABLE 3.7.—Cross-tabulation of pre - 1970 leadershop
statements by NASSP/NASC publications.
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NASSP/NASC Publications
Count
Row Pet
.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
12 9 21
Strongly 57.1 42.9 15.6
Agree 19.0 12.5
8.9 6.7
45 56 101
Agree 44.6 55.4 74.8
71.4 77.8
33.3 41.5
6 7 13
No 46.2 53.8 9.6
Opinion 9.5 9.7
4.4 5.2
Column 63 72 135
Total 46.7 53.3 100.0
Chi Square. 1.11* Degrees of Freedom - 2
* = This is not significant
TABLE 3.8.—Cross-tabulation of pre - 1970 leadershop
statements by national conference.
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National Conference
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
13 8 21
Strongly 61.9 38.1 15.6
Agree 18.3 12.5
9.6 5.9
49 52 101
Agree 48.5 51.5 74.8
69.0 81.3
36.3 38.5
9 4 13
No 69.2 30.8 9.6
Opinion 12.7
6.7
6.3
3.0
Column 71 64 135
Total 52.6 47.4 100.0
Chi Square 2.85* Degrees of Freedom - 2
* = This is not significant
TABLE 3.9.—Cross-tabulation of pre - 1970 leadershop
statements by state/regional conference.
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State/regional Conference
Count
Row Pet.
Col. Pet.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
3 18 21
Strongly 14.3 85.7 15.6
Agree 10.3 17.0
2.2 13.3
23 78 101
Agree 22.8 77.2 74.8
79.3 73.6
17.0 57.8
3 10 13
No 23.1 76.9 9.6
Opinion 10.3 9.4
2.2 7.4
Column 29 106 135
Total 21.5 78.5 100.0
Chi Square 0.76 Degrees of Freedom 2
* = This is not significant
TABLE 3.10.—Cross-tabulation of pre - 1970 leadershop
statements by formal course work.
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Formal Course Work
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
19 2 21
Strongly 90.5 9.5 15.6
Agree 15.4 16.7
14.1 1.5
91 10 101
Agree 90.1 9.9 74.8
74.0 83.3
67.4 7.4
•
13 0 13
No 100.0 0.0 9.6
Opinion 10.6 0.0
9.6 0.0
Column 123 12 135
Total 91.1 8.9 100.0
Chi Square 3. .41* Degrees of Freedom - 2
* = This is not significant
TABLE 3.11.—Cross-tabulation of pre - 1970 leadershop
statements by other reading.
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Other Reading
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
17 4 21
Strongly 81.0 19.0 15.6
Agree 17.0 11.4
12.6 3.0
70 31 101
Agree 69.3 30.7 74.8
70.0 88.6
51.9 23.0
13 0 13
No 100.0 0.0 9.6
Opinion 13.0 0.0
9.6 0.0
Column 100 35 135
Total 74.1 25.9 100.0
Chi Square 6.26 Degrees of Freedom
-
* = This is significant at the .05 level
2
TABLE 3.12.—Cross-tabulation of pre - 1970 leadershop
statements by people within school.
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People Within School
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
16 5 21
Strongly 76.2 23.8 15.6
Agree 19.3 9.6
11.9 3.7
56 45 101
Agree 55.4 44.5 74.8
67.5 86.5
41.5 33.3
11 2 13
Nc 84.6 15.4 9.6
Opinion 13.3 3.8
8.1 1.5
Column 83 52 135
Total 61.5 38.5 100.0
Chi Square 6.41 Degrees of Freedom
-
* = This is significant at the .05 level.
2
TABLE 3.13.—Cross-tabulation of pre - 1970 leadershop
statements by experience.
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Experience
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
20 1 21
Strongly 95.2 4.8 15.6
Agree 16.8 6.3
14.8 0.7
89 12 101
Agree 88.1 11.9 74.8
74.8 75.0
65.9 8.9
10 3 13
No 76.9 23.1 9.6
Opinion 8.4 18.8
7.4 2.2
Column 119 16 135
Total 88.1 11.9 100.0
Chi Square 2.58 Degrees of Freedom - 2
* = This is not significant
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Leadershop Directors (with a mean of 2.75 rejected these
positions. The total mean of 2.53 could also be inter-
preted as a rejection of the statements.
TABLE 4.1.—Table of group means, standard deviations and
sizes on groups defined with regard to post - 1970 leader-
shop statements
.
Mean Standard Deviation Number
Executive Secretaries 2.76 0.61 48
Leadershop Directors 2.73 0.52 28
Student Officers 2.22 0.49 29
Prospective Delegates 2.30 0.58 29
Total 2.53 0.55 134
The analysis of variance (Table 4.2) revealed an
F- score of 6.91. This was significant at the .01 level
.
Of the four sets of statements in the Leadershop Question
naire, the post - 1970 leadershop statements was the only
one to reach significance. This indicated that the positions
reflected by these statements were more diversly accepted
than the other three sets of statements.
The t-test was applied to paired combinations of
the four groups. An interesting patcern emerged. flier*-,
was significance at the .005 level when the Executive
Secretaries' responses were paired with those of the
Prospective Delegates, and the same significance was
reached
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TABLE 4 . 2 . --Analysis
shop statements
of variance
across type
table on post - 1970 leader-
of participants.
Source Sum of Degrees of Mean
Squares Freedom Square
Between groups 8.76 4 2.19
Within groups 41.19 130 0.32
Total 49.94 134
F = 6.91*
* = This is significant at the . 01 level
when the Leadershop Director's responses were paired with
those of the Prospective Delegates. There was significance
at the .0005 level when the responses of the Executive
Secretaries were paired with those of the Student Officers
and when those of the Leadershop Directors were p ired
with those of the Student Officers.
When the responses of the adults were combined and
those of the students combined, the mean of the adult was
2.75 and that of the students was 2.26. This clearly
indicated a rejection of the post ~ 19 / 0 positions by
the adults and a mild agreement by the students. (Table 4.4)
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TABLE 4.4.—Table of group means, standard deviations and
sizes on combined groups with regard to post - 1970 leader-
shop statements.
Mean Standard Deviation Number
Executive Secretaries
and Leadershop Directors
2.75 0.58 76
Student Officers and
Prospective Delegates
2.26 0.54 58
Total 2.53 0.56 134
An analysis of variance of the proceeding resulted
in an F-score of 13.30. This was significant at the .01
level.
TABLE 4 . 5 .--Analysis of variance table on post - 1970
leadershop statements across type of participants using
combined groups
.
Source Sum of
Squares
Degrees of
Freedom
Mean
Square
Between Groups 8.64 2 4.32
Within Groups 41.30 132 0.31
Total 49.94 134
F = 13.80*
* = This is significant at the .01 level
14 2
The product-moment correlation between basic
sources of information and characteristics of the
respondents to the post - 1970 leadershop statements are
set forth in Table 4.6. The strongest relationship was
between the responses to the post - 1970 leadershop
statements and age with an r-value of .42 and a signif-
icance level of .001. Other positive r-values were
established for region (.20) and NASSP/NASC publications
(.16). Both were significant at the .05 level. Negative
r-values were obtained for Group (-.34) at the .001
level, people within the respondents school (-.25) at the
.01 level; sex (-.16) and formal course work (-.15), both
at the .05 level. There were no other correlations that
reached significance.
Cross-tabulations between each of the basic
sources of information and the responses to the post -
1970 leadershop statements were performed. (Tables 4.7 -
4.13) The Chi Square test revealed that none of the
cross-tabulations were significant.
TABLE 4 .6.—Product-moment correlation between responses
to post - 1970 leadershop statements and certain charac-
teristics of the respondents and the respondents' basic
source of information.
Variable r Significance Level
Pre-1970 student
council statements
.20 01
Post-1970 student
council statements
.41 001
Pre-1970 Leadershop
Statements
.13 Mot Significant
Post-1970 Leadershop
Statements
1.00 —
Region .20 .05
Group -.34 .001
Sex -.16 .05
Age .42 .001
NASSP/NASC
Publications
.16 .05
State/regional
Conferences
-.04 Not Significant
Formal Course
Work
-.15 .05
Other Reading .03 Not Significant
People Within
School
-.25 .01
Experience -.03 Not Significant
TABLE 4.7.—Cross-tabulation of post - 1970 leadershop
statements by NASSP/NASC publications.
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NASSP/NASC Publications
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
2 3 5
Strongly 40.0 60.0 3.7
Agree 3.2 4.2
1.5 2.2
35 28 63
Agree 55.6 44.4 46.7
55.6 38.9
25.9 20.7
24 33 57
No 42.1 57.9 42.2
Opinion 38.1 45.8
17.8 24.4
2 8 10
Disagree 20.0 80.0 7.4
3.2 11.1
1.5 5.9
Column 63 72 135
Total 46.7 53.3 100.0
L Square 5.42 Degrees of Freedom
- 3
* = This is not significant
TABLE 4.8.—Cross-tabulation of post - 1970 leadershop
statements by national conference.
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National Conference
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
2 3 5
Strongly 40.0 60.0 3.7
Agree 2.8 4.7
1.5 2.2
34 29 63
Agree 54.0 46.0 46.7
47.9 45.3
25.2 21.5
29 28 57
No 50.9 49.1 42.2
Opinion 40.8 43.8
21.5 20.7
6 4 10
Disagree 60.0 40.0 7.4
8.5 6 .
3
4.4 3.0
Column 71 64 135
Total 52.6 4 7.4 100.0
Chi Square 0.65 Degrees of Freedom
- 3
* = This is not significant
TABLE 4.9.—Cross-tabulation of post - 1970 leadershop
statements by state/regional conference.
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State/Regional Conference
Count Not a Basic A Basic Row
Row Pet.
Col. Pet.
Tot. Pet.
Source Source Total
1 4 5
Strongly 20.0 80.0 3.7
Agree 3.4 3.8
0.7 3.0
17 46 63
Agree 27.0
58.6
73.0
43.4
46.7
12.6 34.1
10 47 57
No 17.5 82.5 42.2
Opinion 34.5
7.4
44.3
34.8
1 9 10
Disagree 10.0
3.4
90.0
8.5
7.4
0.7 6.7
Column
Total
29
21.5
106
78.5
135
100.0
L Square 2.44 Degrees of Freedom
-
- 3
* = This is not significant
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TABLE 4.10.—Cross-tabulation of post - 1970 leadershop
statements by formal course work.
Formal Course Wo rk
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
5 0 5
Strongly 100.0 0.0 3.7
Agree 4.1 0.0
3.7 0.0
55 8 63
Agree 87.3 12.7 46.7
44.7 66.7
40.7 5.9
53 4 57
No 93.0 7.0 42.2
Opinion 43.1 33.3
39.3 3.0
10 0 10
Disagree 100.0 0.0 7.4
8.1 0.0
7.4 0.0
Column 123 12 135
Total 91.1 8.9 100.0
Chi Square 2.84* Degrees of Freedom - 3
* = This is not significant
TABLE 4.11.—Cross-tabulation of post - 1970 leadershop
statements by other reading.
Other Reading
Count
Row Pet.
C ol . P ct
.
Tot. Pet.
Not a Basic
Source
A Basic
Source
Row
Total
4 1 5
Strongly 80.0 20.0 3.7
Agree 4.0 2.9
3.0 0.7
48 15 63
Agree 76.2 23.8 46.7
48.0 42.9
35.6 11.1
40 17 57
No 70.2 29.8 42.2
Opinion 40.0 48.6
29.6 12.6
8 2 10
Disagree 80.0 20.0 7.4
8.0 5 .
7
5.9 1.5
Column 100 35 135
Total 74.1 25.9 100.0
Chi Square 0.87* Degrees of Freedom
- 3
* = This is not significant
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TABLE 4.12.—Cross-tabulation of post - 1970 leadershop
statements by people within school.
People Within School
Count Not a Basic A Basic Row
Row Pet.
Col. Pet.
Tot. Pet.
Source Source Total
2 3 5
Strongly 40.0 60.0 3.7
Agree 2.4 5.8
1.5 2.2
36 27 63
Agree 57.1 42.9 46.7
43.4 51.9
26.7 20.0
35 22 57
No 61.4 38.6 42.2
Opinion 42.2
25.9
42.3
16.3
10 0 10
Disagree 100.0
12.0
0.0
0.0
7.4
7.4 0.0
Column
Total
83
61.5
52
38.5
135
100.0
Chi Square 7.74* Degrees of Freedom - 3
* = This is not significant
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TABLE 4.13.— Cross-tabulation of post - 1970
statements by experience.
leadershop
Experience
Count Not a Basic A Basic Row
Row Pet. Source Source Total
Col. Pet.
Tot. Pet.
3 2 5
Strongly 60.0 40.0 3.7
Agree 2.5 12.5
2.2 1.5
57 6 63
Agree 90.5 9.5 46.7
47.9 37.5
42.2 4.4
50 7 57
No 87.7 12.3 42.2
Opinion 42.0 43.8
37.0 5 .
2
9 1
Disagree 90.0 10.0 7.4
7.6 6 .
3
6.7 0.7
Column 119 16 135
Total 88.1 11.9 100.0
Chi Square 4.16* Degrees of Freedom
- 3
* = This is not significant
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-?ntatlP.n of Data from Leadershop Director's Questionnaire
The Leadershop Director's Questionnaire consisted
of a series of questions concerning leadershops. Using
the data derived, a series of profiles were generated.
They were: Profile of Leadershop Director; Leadershop
Staff; Leadershop Structure; Leadershop Planning; Curricu-
lum Offerings and Finances. There was a very high per-
centage of returns (96.) to this questionnaire. Only two
leadershops are not included in this survey and there is
no reason to suspect that they would change the basic
trends of the information presented herein.
Profile of the Leadershop Director
A most striking characteristic of the leadershop
directors is that 85 percent were male (Figure 2.1). The
five female directors all come from the south; West
Virginia, North Carolina, Missouri, Kentucky, and Georgia.
The age of the directors ranged from twenty-eight to
sixty plus, with the majority being in the thrity-six -
fifty range (Figure 2.2). Eighty-five percent had over
ten years of teaching experience (Figure 2.3) and 68 percent
had over ten years experience in student council activities.
(Figure 2.4). This depth of experience was severly
reduced with regard to experience as a leadershop director
.
Over half (53 percent) had directed five or less leadershops
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Fig. 2.1. --Ratio of female to male leadershop directors
cr
3
153
32
Age
Fig. 2. 2. --Age of leadershop directors
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and only 22 percent had directed ten or more leadershops
(Figure 2.5).
The survey revealed the educational background of
the directors was mainly in large schools, 73 percent
indicated attendance at such schools as undergraduates
(Figure 2.6). They held, in equal numbers, a Bachelor of
Arts or a Bachelor of Science degree (Figure 2.7). Fifty-
nine percent had an undergraduate major in the social
studies or English field (Figure 2.8). Only 12 percent did
not have an advanced degree, more often than not the advanced
degree was received from a public institution (Figure 2.9).
Two of the advanced degrees were above the masters level,
one being a CAGS and the other an Ed. D. There was a 2:1
ratio of Masters of Arts over Masters of Education (Figure
2.10). However, 44 percent of the graduate majors were in
education (Figure 2.11).
There appeared to be four basic paths to becoming
a leadershop director. Four directors were selected by
their respective state Executive Secretary; eight directors
were selected by their respective state Executive Committee;
thirteen directors acquired the position as part of
another position; and nine directors were selected on the
basis of experience (Figure 2.12)
.
In the position of
director, there was a wide range of time devoted to the
duties of the office. In all cases the position of
Leadershop Director was a part-time position (Figure
O'
3
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Fig. 2.6. — Undergraduate school of leadershop directors
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Fig . 2 . 10 . --Graduat e degree of leadershop directors
163
Fig. 2 . ll--Graduate major of leadershop directors
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Compensation for work performed was distributed over a
large scale (Figure 2.14). There did not appear to be a
direct relationship between one and the other.
The average director was male, age forty-five,
with over ten years experience as a teacher and student
council adviser, but with less than five years experience
as a leadershop director. As an undergraduate he attended
a public institution with over 2000 students and held
either a Bachelor of Science or Bachelor of Arts degree
from a public institution, with a major in education. The
position of leadershop director became his as part of another
job. He devoted about four months to the duties involved.
Profile of Leadershop Structure
In 1974 leadershops existed in over 70 percent of
the states (Figure 3.1). In 1975, the New England states
combined to offer a leadershop and Iowa resumed her leader-
shop. South Carolina participated in the North Carolina
leadershop. In 1975 only seven states (14 percent) did not
have direct participation in a leadershop.
Most states hold only one leadershop. However, two,
Ohio and Texas offered eight; one, Washington offered four,
and two offered three, Tennessee and Pennsylvania. The lead-
ershops lasted for a period of five or six days (Figure 3.3).
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Fig. 3. 3. --Length of leaders hops
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While the number of students participated varied from
thirty-five to over 350, the average leadershop had
between 150-225 delegates (Figure 3.4). Only fourteen
leadershops placed any restrictions on the number of
delegates an individual school could send to the leadershop.
The most common limit was four (Figure 3.5). There was
almost even division as to whether delegates may attend a
leadershop only once, may attend twice, or may attend as
long as they were in high school (Figure 3.6).
Most leadershops were located on a college or
university campus. Twelve were the only group on campus
(Figure 3.7). There was an even division as to the basic
format of the leadershop utilizing lectures by consultants
or multiclasses conducted by the staff (Figure 3.8). A
number of responses indicated a combination of both factors
The average leadershop was the only one in the state
It lasted five days; had between 151-225 delegates, and
placed no limit on the number of delegates a school could
send. It allowed delegates to attend as many times as they
wished as long as the delegate was in high school. The
average leadershop was housed on a college or university
campus and was the only group on campus . Each year it
alternated between lectures by consultants and multiclasses
by the staff.
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Fig. 3 . 5 . --Limitations per school on number of delegates
per leadershop
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Fig. 3. 8. --Basic format of leadershops
Profile of the Leadershop Staff
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Almost all (94?,) of the leadershops' staff were
selected by the director. Those who were not selected by
the individual director were elected to their positions by
the State Executive Committee (Figure 4.1). The senior
staff was hired on an average ratio of one senior staff
member per eighteen delegates (Figure 4.2). Most had less
than five years of leadershop experience, although 38 per-
cent had over five years experience (Figure 4.3). The
junior staff was hired on an average ratio of one junior
staff member for each twenty-seven delegates. If the five
leadershops where a ratio of over 40:1 existed were excluded,
this figure was reduced to 12:1 (Figure 4.4). The combined
junior-senior staff/delegate ratio was an average of 10:1
(Figure 4.5). The majority of leadershops hired <^ne
consultant. There were ten leadershops that did not use
consultants (Figure 4.6)
.
Over half of the consultants
had consulted at between five and ten leadershops (Figure
4.7) .
Close to 70 percent of the leadershops did not
require the staff to attend any training sessions. Another
26 percent required the staff to attend one, one day ti ain
ing session (Figure 4.8). Twenty-two leadershops required
the staff to report to the leadershop one day in advance of
One leadershop required the staff to reportthe delegates.
Selected by director
94%
Fig. 4.1.- — Lead er shop staff selector
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Fig. 4.6. --Number of consultants at leadershop
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four days in advance of the delegates (Figure 4.9). Only
six leadershops required the staff to remain after the
delegates had left (Figure 4.9). Four of these required
a stay of only one-half day.
Staff meetings were held daily at 79 percent of the
leadershops (Figure 4.10). Most often they were held during
breakfast (47%) but 20 percent of the time they were held
after curfew (Figure 4.11).
The average leadershop had one senior staff member
for every eighteen delegates. Each senior staff member had
less than five years experience at leadershops. The leader-
shop had one junior councilor for each twelve delegates.
This was combined to be one staff member for each ten
delegates. In addition the leadershop had one consultant
who had previously consulted at between five and ten leader-
shops. There was no staff training required although the
staff was required to arrive at leadershop one day in ad-
vance of the delegates. Daily staff meetings were held during
breakfast
.
Profile of Leadershop Planning
The process of planning a leadershop was not c^ear.
Twenty percent of the leadershops did not have a planning
committee. They relied on the Director or the Consultant,
or both, to perform this function. Of the planning com-
mittees in existance, 15 percent were composed of adults
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Fig. 4 . 10 . --Frequency of staff meetings during leadershops
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Fig . A. 11. --Placement of staff meetings within leadershop
schedule
190
only; 12 percent were part of the Executive Board (this
included students who were officers of the state organiza-
tion. They need not have attended the leadershop)
; 12
percent were composed of adults plus junior staff members
and 41 percent were composed of senior staff members plus
delegates or/and student officers (Figure 5.1).
The average leadershop had a planning committee
composed of the senior staff plus delegates and/or
student officers.
Profile of Curriculum Offerings
The survey was designed to collect data concerning
curriculum content, the time devoted to that content, and
the group format in which that content was handled. The
results of the survey only allowed the compilation of the
content (Figuie6.1).
Every leadershop included parliamentary procedure
and problem solving. Most (88%) included mock council
meetings, resources, communications, group dynamics,
projects, and duties of officers.
All subjects, (philosophy, value clarification,
public relations, adviser's jobs, constitution, duties
of chairmen, finance & budget, human relations, philo-
sophy of leadership, organization and administration,
planning & conducting meetings and standards of members)
,
were offered in over 50 percent of the leadershops except
191
Fig. 5 . 1 . --Compos it ion of leadershop planning committee
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that of American government. Eight leadershops indicated
that they were teaching this subject.
The activities scheduled at leadershops showed the
same high level of similarity. Nearly three-fourths of the
leadershops utilized structured recreation, junior Olympics,
song fests, talent shows, dances to achieve their goals.
Only theme night, square dancing and group hiking appeared
in less than one-third of the leadershops (Figure 6.2).
Committees were utilized as learning devices in
88 percent of the leadershops (Figure 6.3). The most
frequently used committee was the advisory committee
followed closely by the recreation committee. The talent
show, achievement night, communications and public
relations appeared next in order of use. Committees for
theme night, the banquet and for surprises were less
popular (Figure 6.4).
The average leadershop utilized an advisory,
recreation and talent show committee.
Profile of Leadershop Finances
The basic source of leadershop income was the
registration fee. Many indicated that deficits in
budgets would be subsidized, when, and if necessary, by
their sponsoring organization (i.e. the state student
the state principals association)
.
council organization or
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Fig. 6 . 3 . —Leadershops using committees
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In several cases there was a subsidy for directors'
salaries
.
In general, the reporting of financial matters on
the survey was not entirely clear. At least 18.7 percent
of the income simply did not get reported as expenditures.
Numerous items were reported in a manner that required
interpretation. Every effort was made to be as accurate
as possible but it was suggested that this section be
considered more as a trend than as a fact.
Registration fees for leadershops ranged from a
low of $35 to a high of $85 per delegate. There was an
obvious plateau at fifty - fifty-five (Figure 7.1).
This led to an income range of $53,200 down to $1,400,
with a median income in the neighborhood of $10,000
(Figure 7.2)
.
The total reported income for leadershops
was $446,642.
Salaries accounted for 18.6 percent of the expenses
of leadershop (Figure 7.3)
.
While the smallest leader-
shop had the highest percentage of income going toward
salaries, this did not hold true for all leadershops.
The distribution ranged from .5 percent to 45 percent
(Figure 7.4).
Room and board consumed 50.3 percent of leadershops
budgets (Figure 7.3). The mean percentage of individual
leadershops income devoted to room and board was 58.89.
(Figure 7.5). This money, in leadershops, was a fixed
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amount and generally outside of the individual leadershop
director's control.
Administration expenses accounted for 3.68 percent
of the individual leadershops expenses (Figure 7.6). In
no case did it exceed 10 percent. In many cases this item
included accident and health insurance and or liability
insurance
.
For leadershops that reported a balance, the mean
was 10.95 percent of the income (Figure 7.7). This money
either went into the general treasury of the state student
council organization or was used for the following year's
leadershop. It amounted to 6.5 percent of all leadershop
income. In dollars, it amounted to $29,259. A total
deficit of $1,337 was reported by leadershops in 1974.
Other expenditures together did not equal 3 percent
of the total leadershop income (Figure 7.3). The individ-
ual percentage for promotion was 2.97 percent (Figure 7.8)
and for planning was 2.47 percent (Figure 7.9). It must
be remembered that not all leadershops reported expenses
in these areas. Training accounted for .3 percent of all
leadershop income (Figure 7.3). This was reported by only
four states. Evaluation of leadershops expenditures for
the evaluation of leadershops did not exceed .1 percent
of the total leadershop income (Figure 7.3). The balance
of the expenditures amounted to .2 percent (Figure 7.3).
The average leadershop had a registration fee of
$55 with a total income of $10,000. The income was
expended as follows:
Room and board $5030
Salaries 1860
Administration 300
Promotion 150
Planning 80
Training 30
Evaluation 20
Unreported expenses 1870
Balance 650
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CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
It was the purpose of this chapter to summarize
the major aspects of the study, draw certain conclusions,
suggest implications, and make recommendations for
further study.
Summary
It was the purpose of this study to provide base
line data that could be utilized by the National Associa-
tion of Secondary School Principals' Advisory Committee
on the National Association of Student Councils in their
deliberations concerning leaderships
. The study was also
to investigate whether there was a change in emphasis by
student councils from citizenship, viewed as familarity
with democratic structure, procedures and language, to
citizenship viewed as active participation in solving
immediate problems. It was to investigate a change in
leadershop from emphasis placed on improving democratic
institutions to emphasis being placed on improving
individuals
.
The research and literature on student leadership
210
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training workshops was reviewed. In addition, research
and literature pertaining to student council, with emphasis
on aims and objectives, activities and projects, and the
veto power of the principal, were examined in an attempt
to place the leadershops in their proper perspective.
The student leadership training workshops selected
for inclusion in the study were limited to those spon-
sored by state student council organizations. Each
leadershop must have been conducted during the summer of
1974. Leadershops which were less than three days in
duration were excluded.
Based upon the review of the research and literature,
two questionnaires were devised. One questionnaire was
designed to secure information regarding the organization,
curriculum, staffing patterns, and finances of leadershops
from the directors of such leadershops. The seco d
questionnaire was designed to elicit responses from four
different groups of people which then could be used to
determine perceptions regarding leadershops and student
councils. The four groups were: State Executive Secre-
taries; State Leadershop Directors; State Officers and
Prospective Delegates to leadershops . The questionnaires
were distributed through the State Executive Secretaries
who had the option of selecting a state officer and pro-
spective delegate to participate in the study.
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The data derived from the Leadershop Questionnaire
were statistically analyzed through the application of
the F-test to determine if the four groups differed
significantly in response to each of the following
questions
:
1. Are there significant differences on the
Pr®”1970 analysis concerning the purposes
of student councils?
2. Are there significant differences on the
post-1970 analysis concerning the purposes
of student councils?
3. Are there significant differences on the
pre-1970 analysis concerning the purposes
of the leadershop?
4. Are there significant differences on the
post-1970 analysis concerning the purposes
of the leadershop?
The differences between groups were tested for significance
by a t-test. The Pearson Product Moment Correlation (r)
was computed using the above questions and the following
classifications
:
1. Geographical Location
2. Position
3 . Sex
4 . Age
5. Basic Sources of information
213
Cross-tabulations were computed for the preceeding questions
and each of the basic sources of information. The Chi
Square test was applied to determine significance.
The Leadershop Directors' Questionnaire was utilized
to generate base line data based around the following
areas
:
Profile of Leadershop Directors
Profile of Leadershop Structure
Profile of Leadershop Staff
Profile of Leadershop Curriculum
Profile of Leadershop Planning Committee
Profile of Leadershop Budget
Both sets of data were interpreted and conclusions reached.
Conclusions
Student Councils originated in the United States
to meet the need for a body politic that was conversant
with the new form of government. As the new forms
increased in number and variety, so did the variations
of student council formats.
The objectives of student councils have tended
to be those of the adult community; in particular that of
the National Association of Secondary School Principals.
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The individual principal's personal philosophy
had an over-riding influence on the direction of the
student council within a particular school.
During the period from 1930 to 1970 the student
council was project and activity orientated.
Beginning around 1970 other groups began to
focus on students as participants in the democratic
decision-making process. This brought many student
councils into conflict with their past.
A concerted effort was made in the early 1970's
by the National Association of Secondary School Principal'
to encourage student councils to secure membership from
all segments of the school.
The early 1970 's also witnessed the National
Association of Secondary School Principals including
within the role of student councils (and in some 3ases
even other student groups) such purposes as; developing
curriculum, creating rules of student conduct, assisting
in faculty evaluation, defining student rights and
responsibilities, and exploring grading reform and course
evaluation
.
Public laws and court decisions strengthened the
trend toward student participation in decision-making
in the early 1970 's.
Student leadership training workshops (leadershops)
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were established to promote the objectives of student
councils. These included citizenship and leadership
training.
The four test groups (Executive Secretaries;
Leadershop Directors; State Officers; and Prospective
Delegates) found agreement with the pre - 1970 and the
post - 1970 student council statements and the pre -
1970 leadershop statements. This indicated acceptance
of the change in emphasis by student council from
citizenship viewed as familiarity with democratic struc-
ture, procedures and language to citizenship viewed as
active participation in solving immediate problems. It
also signified that the leadershop was viewed as improving
democratic institutions.
Students tended to place more emphasis on the
student council as a means of transmitting citizenship
viewed as familiarity with democratic structure, procedures
and language than their adult counterparts did. There
was a positive relationship between NASSP/NASC publica-
tions as a basic source of information and a negative
relationship between state/regional conferences and
people within their school as basic sources of information
and the students position.
There was significant variance in the post - 1970
leadershop statements responses. There was mild rejection
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by the adults and a mild agreement by the students, that
the leadershop should emphasize improving the individual,
rather than emphasizing improving the institution. The
region the respondent resided in and the use of NASSP/
NASC publications had a positive correlation to the above.
A basic source of information designated as formal
courses and/or people within the respondent's school and
sex all had a negative correlation with the above.
The average leadershop director was male, age
forty-five, with over ten years experience as a teacher
and student council adviser, but with less than five
years experience as a leadershop director. As an under-
graduate, he attended a public institution with over
2000 students and held either a Bachelor of Science or
Bachelor of Arts degree in Social .Studies . He also held
a Masters in Arts degree from a public institute n, with
a major in education. The position of leadershop
director became his as a part of another job. He devoted
about four months per year to the duties of leadershop
director.
The average leadershop was the only one in the
state. It lasted five days, had between 151-225 delegates
and placed no limit on the number of delegates a school
could send. It allowed delegates to attend as many times
217
as they wished as long as the delegate was in high school.
The average leadershop was housed on a college or univer—
sity campus and was the only group on campus. Each year
it alternated between lectures by consultants and multi-
classes by the staff.
The average leadershop had one senior staff member
for every eighteen delegates. Each senior staff member
had less than five years experience at leadershops
. The
leadershop had one junior councilor for each twelve
delegates. This was combined to be one staff member for
each ten delegates. In addition the leadershop had one
consultant who had previously consulted at between five
and ten leadershops. There was no staff training required,
although the staff was required to arrive at leadershop
one day in advance of the delegates. Daily staff meetings
were held at breakfast.
The average leadershop had a planning committee
composed of the senior staff plus delegates and/or student
officers
.
The average leadershop utilized an advisory, a
recreation and a talert show committee.
The average leadershop had a registration fee of
$55 producing a total income of $10,000. The income was
expended as follows:
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Room and board $ 50 ?o
Salaries 1860
Administration 300
Promotion 150
Planning 8 0
Training 30
Evaluation 20
Unreported expenses 1870
Balance 650
Recommendations
This study has provided a considerable quantity
of data that had not previously been available. Never-
theless, it is apparent that more research and study is
necessary if leadershops are to fulfill their potential
as a teaching mechanism for the student councils in
American secondary schools. A few of the many possible
studies are suggested below.
It would be desirable to have a study of the
specific purposes of each aspect of leadershops. This
would assist directors and planning committees in deciding
which of several alternative activities, subjects, housing
patterns, etc., they might find more suitable to their
needs
.
At the same time it would be beneficial to have
developed a valid evaluative technique for leadershops.
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This aspect was not included within the scope of this
study but it is known that evaluation of leadershops is
limited to check lists, generally completed in the
emotion and confusion of leadershop closings. It would
be desirable to have the evaluation reflect the actions
of the delegate once he/she had returned to his home
environment.
A longitudinal case study of one or more leader-
shop delegates might shed light on the eventual influence
of leadershops on the life of delegates through college
and as adult members of the community.
A comprehensive study of the leadershop delegate
would provide data concerning one of the key imput
variables in leadershops. Currently this data is unavail-
able. Leadershop directors are forced to rely on their
experience
.
A detailed analysis of leadershop finances would
yield considerable amount of useful information. More
than likely leadershop directors are deciding the
disbursement of leadershop funds on a immediate need
basis. A rational process of deciding the most productive
use of limited financial resources would be most helpful.
A comparison study of the benefits and drawbacks
of each of the three housing patterns; the only group
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on a college or university campus, sharing the college
or university campus with other groups, or the camp or
camping format, would enable this decision to be made on
other than a immediate need basis.
A study of the relationship of leadershop learnings,
activities, and goals, to those of individual home councils
would be most enlightening. At the present time the leader-
shop directors and planning committees are making these
types of decisions from general experience.
A comparison study of the advantages and
disadvantages of utilizing the consultant lecture approach
versus the utilization of the multiclass by local staff
approach for the presentation of curriculum would be
valuable
.
Research is needed in the area of training. Both
directors and staff members report little training or
experience in their respective roles. Information is
needed if the limited resources available are to be
utilized wisely.
The utilization of junior councilors is another
area that shows wide diversity in handling. An analysis
of the benefits, or lack thereof, of utilizing these
individuals at leadershops would be most beneficial.
APPENDIX A
LEADERSHOP QUESTIONNAIRE
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The statements within this questionnaire were
grouped in the following manner;
Pre - 1970 Student Council Statements
Questions
21; 22; 23; 25; 28;
29; 30; 32; 35; 39.
Post - 1970 Student Council Statements
Questions
24; 26; 27; 31; 33;
34; 36; 37; 38; 40.
Pre - 1970 Leadershop Statements
Questions
1; 2; 7; 8; 11;
12; 13; 15; 19; 20.
Post - 1970 Leadershop Statements
Questions
3 ; 4 ; 5 ; 6 ; 9
;
10 ; 14 ; 16 ; 17 ; 18
STUDY OF STUDENT COUNCILS & LEADERSHOPS
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Michael Arenstam
LEADERSHOP QUESTIONNAIRE
This questionnaire is part of a study on Student Councils
and Leaders hops. It is designed to help determine how various
people connected with student councils feel about specific
objectives
.
Feel free to answer exactly the way you feel, for no one other
than the keypunch operator will ever see the answers. Please
remember that this is an attitude questionnaire and not a test.
There are no right or wrong answers.
Please place a mark on the line be low each statement that
most closely corresponds to your opinion. If you should change
your mind, please indicate the change clearly. The space to
the left of the line is used for coding and keypunching. Do
not write in this space.
When you have completed the questionnaire, place it in the
stamped self-addressed envelope and mail immediately. It is
important that these be received not later than April 30, 1975
so a report can be ready for the National Association of Student
Councils Advisory Committee meeting in June.
Thank you.
Do Not Write
In This Space12 3
4 5 Your State
5 6 Your position (check one)
7 Executive Secretary
8 9 Leadershop Director
10 State Officer
11 12 Prospective Delegate
Your grade Sex: Male
Ag o
Form NAsc 8 _ 75
Do Not Write
In This Space
13
14
15
16
17
18.
'orm NASC 9-75
Would you identify the
knowledge about student
ma j or source
(
councils as:
s
)
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of your
NASSP/NASC Publications
National Conferences
State/Regional Conferences
Formal Course work
Other reading
People within your school
Other (specify)
1
. me
_
beaaersnop should provide delegates withinformation regarding a number of worthwhile
Care"
a
etc!°
UPS ^ aCtivities
' Heart Fund,
2
.
strongly Agree No Disagree
Agree Opinion
Strongly
Disagree
The Leadershop should provide delegates with
an understanding of a public relations campaignto promote student councils.
Strongly Agree No Disagree Strongly
Agree op inion Disagree
3. The Leadershop should provide delegates with
the opportunity to participate in value
clarification sessions.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
The Leadershop should provide delegates with an
opportunity to try out a new "role" or style
of behavior.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
5. The Leadershop should provide delegates with
an increased concern for student rights.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
Do Not Write
In This Space
19 22b
e^«*or£:?u:S!"jv r:vid * -m
evaluation of ^teachers?
StrUm<3ntS f° r Student
20
21
Strongly Agree No nTT
Agree n , ,
Dxsagree Stronqly
Opinion Disagroo
Strongly Agree Ffo ' ^
Agree . "xsagree stronglyOpinion Disagree
I
h
Ust!ng
r
o'?
OP Sh °Uld Pr °Vide delo9^es with
Council nv! rdsourcoa available on studentprojects and activities.
22 9.
Strongly Agree No
Agree Disagree StronglyOpinion Disagree
The Leadorshop should provide delegates with
sexist etc.
°
n SP ° Ci£io issue *’ racism.
23 10
.
Strongly Agree
Agree
No
Opinion
Disagree Stronqly
Disagree
The Leadorshop should provide delegates with an
opportunity to give and receive acceptance.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
11. The Leadershop should provide delegates with
exercises and experiences they can take back
to strengthen their hone council.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
12. The Leadershop should provide delegates with
a concern for strengthening their State
Student Council Organization.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
Form NASC 10-75
Do Not Write
In This Spac
26
27
28
29
30
31
32
Form NASC 11
13. The Leadershop should provide delegates with alist of job descriptions for officers, adviser,
committees, etc.
Strongly Agree Ho Disagree Strongly
Agree Opinion Disagree
14. The Leadershop should provide delegates with an
opportunity to assess their own personal
strengths and weaknesses.
Strongly Agree Mo Disagree Strongly
Agree Opinion Disagree
15. The Leadershop should provide delegates with
contacts for further assistance on council
activities and projects.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
16. The Leadershop should provide delegates with
the determination that his (her) contribution
is important and will make a difference.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
17. The Leadershop should provide delegates with
an understanding of a variety of decision
making processes.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
18. The Leadershop should provide delegates with
an understanding of Human Relations (Group
Dynamics
.
)
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
19. The Leadershop should provide delegates with a
variety of projects that they can take back
to their home council.
75
Strongly
Agree
Agree No Disagree Strongly
Opinion Disagree
Do Not Write
In This Spac
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33 20 * The Leadershop should provide delegates with
an understanding of the organization and
administration of student councils.
Strongly Agree No Disagree Strongly
A 9 ree Opinion Disagree
21. The Student Council can be justified only if
it serves some real and useful
>
educational
objective.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
22. The Student Council should be prevented from
tackling issues that they are not free to
settle in their own way, or that will result in
a veto by the administration.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
36 23. The Student Council should be a clearing house
for student activities.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
37 24. The Student Council should establish a system
whereby students may participate in teacher
evaluation
.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
25. The Student Council should develop student
38 responsibilities, initiative, leadership and
school pride.
39
Strongly Agree
Agree
No Disagree Strongly
Opinion Disagree
26. The Student Council should be involved in
class scheduling.
Strongly Agree
Agree
No Disagree Strongly
Opinion Disagree
Form NASC 12-7L
do Not Write
In This Spac
40 27. The Student Council should be
researching student attitudes
needs; and in recommending abased on their research.
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active in
, issues, and
course of action
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
28.
The Student Council should provide a means ofpracticing being a good citizen while still
in school
.
Strongly Agree Mo Disagree Strongly
ftgree Opinion Disagree
29.
The Student Council should provide a working
model of a governmental unit so students can
understand how democratic government works.
Strongly Agree Mo Disagree Strongly
Agree Opinion Disagree
30.
The Student Council should aid in the internal
administration of the school by participation
in the management of the school.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
44 31. The Student Council should have the power to
control student activity finances.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
45 32. The Student Council should create a friendly
feeling between teachers and students.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
46 33. The Student Council should be changed to a
school council having the right to over ride
a Principal's veto by a 2/3rd majority vote.
Strongly
Agree
Agree No Disagree Strongly
Opinion Disagree
Form NASC 13-75
Do Not Write
In This Spac
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^
—
T^ e Student Council should promote student
involvement in school issues.
Strongly Agree No Disagree Strongly
A<? reG Opinion Disagree
35. The Student Council should provide a training
ground for leaders.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
36. The Student Council should represent students
in every step of the decision making process,
except actual voting by the Board of Education.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
50 37. The Student Council should bo active in
responding to student interest by establishing
and promoting Mini-courses, Seminars, and
Workshops dealing with Drugs, Racism, Sexism,
et c
.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
51 38. The Student Council should have a voting
representative on the Board of Education.
Strongly Agree No Disagree Strongly
Agree Opinion Disagree
52 39. The Student Council should be a busy council;
utilizing the imagination, ingenuity and
resourcefulness of all the students in planning
and carrying out projects.
Strongly Agree No Disagree Strongly
TVgree Opinion Disagree
40. The Student Council should protect student
rights by establishing a grievance procedure.
Strongly Agree No Disagree
Agree Opinion
Strongly
Disagree
Form NASC 14-75
APPENDIX B
LEADERSHOP DIRECTOR'S QUESTIONNAIRE
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231LEADERSHOP DIRECTOR'S QUESTIONNAIRE
ihia questionnaire is to be used as a basis for theNational ^Vssociation of student Council survev on Leader-
shops. It will also be used as a basic source document
for a doctoral dissertation. Please follow directions
carefully and completely in order to insure maximum use.
Do Not Write
In This Space12 3
A State
5 6 Executive Secretary
7
Does your state hold a Leadershop?
Yes Mo
3 If not, v;ould you state the reasons.
If yes, olease answer the following
questions based on the 1974 Leadershop.
9 10 Director of Leadershop
11 Sex: Male Female
12 13 Ago (in years)
14 15 Experience in Student Council programs
(in years)
16 17 Teaching Experience (in years)
18 Education: College
19 Degree
20 Major
21 Graduate School
22 Degree
23 Major
Portion of time devoted to Leadershop
24 (Per year)
25 26 Salary Received
Form MASC 1-75
Do Not Write
In 'Wiis Space
232Experience as Leadershop Director
(number of Leadershops)
Basis of Selection as Director
32
33
34 35 36
What is the basic format of the Leadershop?
Lectures by Consultant
Lectures by Staff Members
-
—
Multtolas sos by Sfaff
Multiclasses by Specialists
Other (soecify)
Where is the Leadershop housed?
College or University Campus (Leadershop
only group on campus)
College or University Campus (other
groups on camnus)
Camp (Boy Scout, etc.)
Other (specify) ZZZZZZZZHHZIZIZI
How many delegates attend the Leadershop?
37 How many Leadershops sponsored by your State?
38
39
40
41<:
How long is your Leadershop? (in days)
Is the staff required to arrive prior to
delegates?
If so, how long? (in days)
Is the staff required to remain after the
delegates leave?
If so, how long? (in days)
What is the registration fee per delegate?
43 Is there a limit to the number of delegates
per school?
If so, what is the limit?
Form IIACC 2-75
Do Mot Write
In This Space
44
45
45
47
48 49
50
May delegates attend for a second time?
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May Delegates
second time?
attend for more than a
so# how manv time!
Is the staff required to attend traininq
sessions other than the staff meetinq
immediately proceeding the Leadershop?
If so, how many How long are they
How is the staff selected?
51 52
53 54
55 56
57
How many staff members do you have for
each of the following positions?
What is the average experience of each
group in student council programs?
Number Aver. Experience
Consultant ( s )
Senior Staff
Junior Staff
How is the Leadershoo Planning Committee
selected?
58
59
6 °
61
62
What is the make-up of the Planning Committee
Humber
Principals
Former Staff
Former Junior Staff
Former Delegates
Other (specify)
Form NASC 3-75
Do Not "Trite
In Thin Space
63 64
55 65
67 68
69 70
71 72
73 74
75 76
77 78
79 80
1 2 3
4 T~
5 6
7 8
9 10
11 12
13 14
15 16
17 18
19 20
21 22
23 ' 24
25 26
27 28
29
'
" 30
' 31 32
Please indicate which of the follo^inq areas
are included in your program hv using the
following code:
1 - one ocriod (45-60 Minutes)
2 - Two periods (61-120 minutes)
3 - Other (specify) (in margin)
Please indicate how the session is conducted
by adding the following code:
C. - General (large group lecture) Session
W - Workshop (large group discussion)
Session
D - Discussion (small group) Session
B - Buzz (small, non-required group) Session
Example
:
G Group Dynamics 2 G
(This would mean two periods totaling 120
minutes presented bv the large group
lecture method.)
Please add comments if clarification is
necessary
.
PROGPAM
Mock Council Meeting
Philosophy
Parliamentary/ Procedure
Problem Solving
Resources
Communications
Group Dynamics
Value Clarification
Projects
President (Vice-President, Secretary,
etc.) Duties
Public Relations
Evaluations
Advisers Job
American Government
Constitution
Duties of Chairmen
Finance £• Budget
Human Relations
Philosophy of Leadership
Organization & Administration
Planning, Conducting Meetings
Standards & Criteria for Student
Council Members
Other (specify)
Form NASC 4-75
Ho Mot Write
In Thin Snace
33 34
35 3 G
37 38
39 40
"
41 ' 42
43 44
45 46
" "
47 4 8
49 50
51 52
53 54"
'
55 56
"
57 58
59 60
61 62
rieario continue u-.ing thn orecaoding codo.
ACTIVITIES
Structured Recreation 235
Talent Show
Junior (Indoor) Olvmoics
Song Fest
Dance
Square Dance
Swap Shops
Achievement Might
Theme Night
Group Hiking
Group Swimming
Structured (Competitive) Recreation
Unstructured Recreation
Discussion Time with Junior Councilors
Other
Please continue using the proceeding code.
63 64
65 66
76 68
69 70
"
71 72
""
73 74
75 76"
77 70
79 80
LEADERSHOP COMMITTEE MEETINGS
Advisory
Recreation
Talent Show
Theme Night
Achievement Night
Communications
Surprise
Public Relations
Other (specify)
12 3
4~~I
5
Who delivers your inspirational talks?
Director
Staff
Junior Staff
Delegates
Other (specify)
6 When are they delivered?
7 How often do you hold staff meetings?
8 When in the schedule are thev held?
Form NASC 5-75
Ho Mot T-Trito
• In This Space
9 10 11
12 13 17T~ 15
16 17 To “Iff
20
21 22 23 24
25 26 27 28
29
30_ 31 32
33
_34 35
36
37 30 39
Z '11 42
43 44
45 46 *7
40
52'
49 50
T3 51
54 55
56
59'
~
57 50
60 61 62
63 64 65
66
67 ~nr 69
70 71 72 73
74
78'
75 76
“ 75“
77
Iff
1 2 3
4 4
5 6 7
0 9 10
ll 13 13 -pr
15'
19'
16 17
20
10
IT
22 23 24
25 26 27
i.nc: following information is
'our 1071 r.eadonhop Budget.
jGadcrshop Incomo
Rcgictration Foes
requested from
236
Number of Delegates
Total Fees Received
Other (spccifv)
Leadershop Expense
Please indicate the number of positionsin each category, the salary per
position, and then the total expense
for each category.
Director @
Assistant Director (s)
fj
Dean(s) 0
Senior Advisor (s)
0
Junior Councilor (s)
0
Clerical 0
Consultant 0
Other (specify)
0
Staff Travel
Consultant Travel
Other (specify) Travel
Housing
Meals
Administrative Supplies
Promotional Activities
(Brochures, Mailings, etc.
)
Planning Meetings
Form NASC 6-75
Leadorshon Expenses (continue)
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Do Dot TTrit.o
In This Rnaco
28 29 30 Training Sessions
31 32 33 Evaluation Sessions
34 35 36 Other (please specify)
37 38 39 40
41 42 43 44
45 46 47 48
49 ;
Total Leadershop Income
Total Lcadershoo Expenses
Balance or Deficit
If there is a balance, how is it used?
50 If there is a deficit, how is it financed?
Form NASC 7-75
APPENDIX C
TRANSMITTAL LETTERS FOR QUESTIONNAIRES
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MICHAEL ARENSTAM, Director • RFD #4, PLYMOUTH, MASSACHUSETTS 02360 • (617)746-3443
April 15, 1975
Dear Executive Secretary
The enclosed questionnaires are part of a research
project being conducted for both the National Association
of Secondary School Principal's National Student Council
Advisory Committee and my doctoral dissertation at the
University of Massachusetts. It is concerned with the
current status of Leadershops and the current perceptions of
student councils and Leadershops.
' A report will be issued to the NASC Advisory
Committee and mailed to all State Executive Secretaries.
It is hoped that this research will provide some much
needed base line data.
Your help is neededl There are four sets of questionn-
aires enclosed. One set is to be completed by you. Another
is to be completed by the Leadershop Director; the third
by a state officer that has attended at least one Leader-
shop. Would you please forward the last three to the appro-
priate people and urge them to return it immediately.
Returns are needed by April 30, 1975.
If you are currently serving as both State Executive
Secretary and Leadershop Director, please fll out the
Leadershop form. If you have several leadershop directors
please either copy the director forms or let me know whom
to send additional forms to. In the event your state does
not conduct a Leadershop, please fill out the portion of
the questionnaire dealing with attitude.
I cannot stress to heavily the need for complete forms.
I am sure I do not need to tell you of the need for this
type of information, nor of the benefits that can come
from it. If you have any questions, please call me collect
(617-746-3443) .
Thank you for your assistance.
Sincerely
,
/l' 1/
Michael Arenstam
MA/pa
240
MICHAEL ARENSTAM, Director • RFD #4, PLYMOUTH, MASSACHUSETTS 02360 (617) 746-3443
April 15, 1975
Dear Leadershop Directors
Spring is always the time of year when we get into
high gear and start the big push toward summer Leadershops.
This year in addition to preparing for the Massachusetts
and New England Leadershops, I am trying to complete my
dissertation at the University of Massachusetts and conduct
a survey for the NASC Advisory Committee.
Both the dissertation and the survey are concerned with
the current status of Leadershops and the current perceptions
of student councils and Leadershops.
Questionnaires have been provided through your State
Executive Secretary for yourself; the Executive Secretary;
a state officer that has attended at least one Leadershop;
and a prospective delegate to a 1975 Leadershop.
Can I impose on your busy schedule to ask you to
complete the enclosed survey and questionnaire and return
them promptly to me. It is very important that I have
complete returns to insure accuracy.
I will be making a report to the NASC Advisory
Committee and will be happy to supply you with a copy. In
addition I plan to discuss this at the December meeting of
Leadershop Directors and Consultants.
If you have any questions or concerns, please call
me collect (617-746-3443).
Thanks very much for your cooperation.
Sincerely
,
Michael Arenstam
MA/pa
Enclosures
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MICHAEL ARENSTAM, Director • RFD #4, PLYMOUTH, MASSACHUSETTS 02360 • (617)746-3443
April 15, 1975
Dear State Officer
The enclosed questionnaire is part of a research pbeing conducted for the National Association of Student
Council Advisory Committee and a doctoral dissertation
the University of Massachusetts. It is concerned with
the current status of Leadershops and the current
perceptions of student councils and Leadershops.
Your help is needed! Would you take twenty-five to
thirty minutes out of your busy schedule and answer the
questions af the survey. Please do it as soon as possible,
in any event, not later than April 30, 1975, and return
to me in the enclosed self-addressed envelope.
I cannot stress to heavily the need to get all
returns and the need to get them soon! A report is due at
the National Conference in June, the final information
will also be available to your Leadershop Director.
It is expected that this type of information will
assist all Leadershop directors in planning and running
Leadershops. It might even make this world a little bit
better place in which to live.
ro j ect
at
Thank you for your cooperation and assistance.
Sincerely,
/V///cX/U-/^' ^
Michael Arenstam
MA/pa
Enclosures
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MICHAEL ARENSTAM, Director • RFD #4, PLYMOUTH, MASSACHUSETTS 02360 • (617)746-3443
Dear Prospective Delegate
The enclosed questionnaire is part of a research
project being conducted for the National Association of
Student Council Advisory Committee and a doctoral disserta-
tion at the University of Massachusetts. It is concerned
with the current status of Leadershops and the current
perceptions of student councils and Leadershops.
Your help is needed! Would you take twenty-five to
thirty minutes out of your busy schedule and answer the
questions of the survey. Please do it as soon as possible,
in any event, not later than April 30, 1975, and return
to me in the enclosed self-addressed envelope.
I cannot stress to heavily the need to get all returns
and the need to get them soon! A report is due at the
National Conference in June, the final information will
also be available to your Leadershop Director.
It is expected that this type of information will
assist all Leadershop directors in planning and running
Leadershops. It might even make this world a little bit
better place in which to live.
April 15, 1975
Thank you for your cooperation and assistance.
Sincerely
,
Michael Arenstam
MA/pa
Enclosures
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MICHAEL ARENSTAM, Director • RFD #4, PLYMOUTH, MASSACHUSETTS 02360 • (617)746-3443
June 11, 1975
GO
©
m
©
m
Help! The information you possess on Leadershops is desper-
ately needed! No meaningful survey can be conducted without
the information that is available.
Closing school, preparing for Leadershop and arranging to
attend National Conference is not an easy task. Yet I hope
you can find time to help meet the need to improve Leadershops
by filling out and returning to me the Leadershop Director’s
questionnaire. If you have misplaced your copy, please call
me collect and I will rush a second copy to you. If you do
not have a Leadershop (Workshop) please return the form with
just that section filled in. If you would like to have
assistance filling in the long sections (schedule and budget)
merely enclose a copy of your schedule and budget and I will
translate it for the survey.
I will be at the National Conference and will be glad to
assist vou if I can. This is important. The computer is
set to run on June 30th and all data must be cc J ed and key
punched by that time.
If it is your opinion that the survey should not be taken,
I would be interested in your reasons.
Thank you for your help!
Mike Arcnstam
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